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SCOPE AND METHODOLOGY 
SCOPE 
This study includes 203 selected annotated bibliography of 
articles. This bibliography is divided into three parts. The part I 
deals with the description of the work. The part II which is the 
main part of present study consists of an annotated list of 203 
articles on the subject. Part 111 deals with indexes and list of 
periodicals. 
METHODOLOGY 
The articles on the subject collected from Maulana Azad 
Library, A.M.U., Aligarh; Seminar Library of Department of 
Education, A.M.U., Aligarh, Dr. Zakir Hussain Library, Delhi 
University; NASSDOC, Library; Department of Public 
Administration New Delhi; Indian Institute of Social Science 
Library; New Delhi. 
ARRANGEMENT 
An entry is preceded by the subject heading in capitals. The 
entry begins with surname of author in Capitals followed by the 
secondary element (i.e. forename) in parenthesis, and then the title 
of the article, which is followed by the title of the periodical, its 
volume, issue number, date of publication, after which the pages 
are given. Each entry is then followed by an informative abstract 
of the article. 
STANDARD FOLLOWED 
As far as possible the Indian Standard has been followed, for 
Bibliographical Reference (15:2381-1963) of each entry of the 
bibliography. After searching the literature, entries were recorded 
on 16x10cm cards. Thus jt gives uniformity, for the 
bibliographical reference throughout the select bibliography.-The 
item of bibliographical reference for each entry of a periodical 
article are arranged as follows: 
(a). Serial Number 
(b). A full stop (.) 
(c). Name of the author/ authors 
(d). A full stop (.) 
(e). Title of article including sub-title, if any 
(1). A full stop (.) 
(g). Title of periodical, (in Italic) 
(h). A full stop (.) 
(i). Volume number 
(j). Coma (,) 
(k). Issue number 
(1). Semi colon (;) 
(m). Year of publication 
(n). Coma (,) 
(o). Month 
(p). Semi colon (;) 
(q). Inclusive pages of the articles 
(r). Full stop (.) 
SPECIMEN ENTRY 
BOSE (AB). Problems of educational development of scheduled tribes. Man in 
India. 50,1; 1970, Jan-Mar; 26-50. 
AUTHOR INDEX 
To make this bibliography more helpful, all the authors in the index are 
arranged alphabetically by their surname followed by location i.e. entr> 
number. 
TITLE INDEX 
Title Index is also given to ease cons\4.+aV<cm-All entries are arranged 
alphabetically along with entry numbers. 
cpj2ia?T[ - 0Q\ie 
OQ\n:ajo'DTiCT:ooGv 
In t roduc t ion 
The term ' t r ibe ' is derived from the Latin word ' t r ibale ' 
originally it was used to imply three divisions among the early 
Romans. Later it was used to mean the poor or the masses. In 
the English language, the word appeared in the 16''^  Century 
and denoted a community of persons claiming descent from a 
common ancestor. But the popular notion of tribe emerged only 
with the expansion of Colonialism in Asia and Africa. In India 
the term tribe is legal and has administrative connotations. 
From 1881 to 1931, it was evident that tribals were classified 
as a community like Hindus and Muslims. The Government of 
India Act 1935 used the term backward tr ibe ' . The Indian 
Constitution 1950 has retained the terminology with slight 
modifications using ' scheduled ' in place of "backward' . 
Articles 341 and 342 of the constitution of India vested the 
power with the President of India to specify certain groups as 
scheduled tribes, later by an act of parliament, some other 
groups were also included in the schedule. Over the years the 
number of scheduled tribe groups have more than doubled from 
2 12 in 1950 to 427 in 1971. 
The word ' t r ibe ' is taken to denote a primary aggregate of 
people living in a primitive or barbarous condition under a 
headman or chief. The unn(xessary moralistic overtones that 
this usage implies can be avoided or minimized by the use of 
the expression "tribal society", which is to be preferred to such 
synonyms as "primitive society" or "preliterate society". At the 
same time the word ' t r ibe ' need not be discarded. Indeed, it 
defined political unit, a usage that recalls the original Latin use 
of the word for the political divisions or patrician orders of the 
Roman State. 
Ideally, tribal societies are small in scale are restricted in 
the spatial and temporal range of their social legal and political 
relations, and possess a morality, religion and world view of 
corresponding dimension. Characteristically, too, tribal 
languages are unwritten and hence, the extent of 
communication both in time and space is inevitable narrow. At 
the same time, tribal society exhibits a remarkable, economy of 
design and has a compactness and self sufficiency lacking in 
modern society. There is a corresponding unity and coherence 
in tribal values that are intimately related to social institutions 
and are endowed with an intensity characteristic of all ' c losed ' 
systems of thought. Knowledge of tribal life derives mainly 
from studies at a particular point in time even where the history 
of a tribal society is not known with any certainty, the ebb and 
flow of contact and influence between cultures is too 
widespread a phenomenon to be derided on the basis of 
negative evidence alone. 
Definition: The Scheduled tribes are defined in many ways, 
such as 
Article 366(25) has defined scheduled tribes as such 
"tribes or tribal communities or parts of a group or groups 
within such tribes or tribal communities as are deemed under 
article 342 to be scheduled tribes for the purpose of this 
constitution. 
John J. Hongmann observes: "In general anthropologists 
agree on the criteria by which a tribe may be described as a 
system of social Organisation: common territory, a tradition of 
common descent, a common language, common culture and 
common name all these forming the basis of the joining of 
smaller groups such as villages, bandsi districts or lineages". 
According to Late Professor Majumdar "A tribe is a 
social group with territorial affiliation, endogamous. with no 
specialization of functions, ruled by tribal officers, hereditary 
or otherwise, united in language or dialect, recognizing social 
distance from tribes or castes but without any stigma attached 
in the case of a caste structure, following tribal traditions, 
beliefs and customs, illiberal of naturalization of ideas from 
alien sources, above all conscious of a homogeneity of ethnic 
and traditional integration. 
Tribals in India 
Tribes are found all over India; highest concentration is 
in north eastern zone which includes eastern Uttar Pradesh, 
Bihar, Bengal and Assam; Central zone which contains plateau 
and mountain belts in Southern Bihar, Bengal, Madhya 
Pradesh, Orissa and Andhra extending into Maharashtra; 
Southern zone, this comprises peninsular India Southern of 
river Krishna; distinction between tribes and non-tribals often 
arbitrary; groups frequently described as tribals if they inhabit 
forest or hill areas, speak languages differing from regional 
languages; are physically distinct practice economy, religious, 
social or political patterns not common to the dominant 
patterns of village life in that region tribals at various stages of 
development, nomadic or semi-nomadic, hunting, fishing and 
gathering, examples include Hill Kharia and Birhor of Chota 
Nagpur; some of the important tribals are: Adivasis of Gujarat 
numbering about 37 Lakhs, mainly inhabit districts of Dangs, 
Surat, Broach, Panchmahals, Sabarkantha and Banaskantha; 
adviasis mainly of Bhil and Konkan origin live here; tribals 
such as Siddis, Rabris, Padhars, Mers and Bharwards live in 
coastal districts of Junagadh, Jamnagar and Kutch and work as 
labourers or cattle breeders. Scheduled Tribes numbering 6.77 
Crores according to 1991 census constitute about 8.08% of the 
total population of the country. The essential characteristics of 
these communities are primitive traits, geographical isolation, 
distinctive culture and shyness of contact with community at 
large and economic backwardness. More than half of the ST 
population concentrated in five states namely Madhya Pradesh, 
Maharashtra, Orissa, Bihar and Gujarat. No community has 
been specified as ST in respect of states namely Haryana and 
Punjab and Union Territories of Chandigarh, Delhi and 
Pondichery certain communities amongst STs are. So backward 
that these have been Defines as Primitive Tribal Group (PTGS) 
with specific characteristics viz very low level of literary, 
declining or stagnant population and pre agricultural level of 
technology. The estimate population of such groups is around 
17 lakhs and 75 such primitives Tribal Group have been 
identified in 15 states/UT largest number of such groups being 
in Orissa (13) and Andhra Pradesh (12). 
As a Nation Builders 
Tribais are the bonafide citizens of our nation having 
equal rights and duties and/or opportunities guaranteed to them 
by the constitution. The nation desires them to come to the 
mainstream of national life claiming equal share in all 
opportunities and avenues open to all. At the same time it 
expects them to contribute their best for the building of a 
strong and united nation. The tribais can participate in the 
nation building if their basic needs would be satisfied by 
enabling them to identify th^ir own needs, mobilise their own 
resources and shape their future in their own terms. Every 
person has the right to participate in and benefit from 
development in the sense of a progressive improvement in the 
standard of living and quality of life. Development without 
people 's participation is not a genuine development. Assistance 
will lead to true development only if there is a "poli t ical" will 
obtained by consensus for its proper utilization. Emergence of 
awareness and political will depends to a great extent on the 
policies and programmes undertaken for development of the 
tribais. The committee headed by B. Sivaraman in its report on 
the development of tribal areas says that the administrative 
unpraperedness appears to have been an important constraint on 
the purposive use of resources. Inability to tailor programmes 
to local needs is another major problem. The extension 
agencies are not familiar with the tribal situation and well tried 
local practices are often ignored in favour of prescriptions 
evolved for universal application. The committee suggested 
that the strategy for tribal development should underline, 
measures for building the inner strength of the community so 
that tribals are able to face as quickly as possible the new 
system. In this frame education and health services have to be 
given high priority in the development profile of the tribal 
area. 
Tribals Education 
Among the weaker sections who do not have access to 
education, one find mostly the scheduled castes and scheduled 
tribes. This is true particularly of women among them, 
especially those in the rural areas. Education in terms of 
literacy could have been the single most important factor to 
bring them into the mainstream. But they are denied access to 
it. Consequently most of them are ill i terate.Neverthless over 
the years literacy among the tribals has gone up somewhat 
through not as much as among the others. Educationists, 
anthropologists, sociologists, politicians, intellectuals and 
social workers have been talking considerably about this issue. 
(i) The Historical Background:- Going back to the British 
period we observe that the colonizers never wanted India to 
become self reliant. The educational structures during the 
British period were meant to play a crucial role in maintaining 
the colonial rule and not to favour indigenous education. The 
Government did not take any interest in making provision for 
educating the masses. The Britishers wanted their Colony 
(India) to lose its identity and become part of their colonising 
power keeping this in mind, Britishers as well as the so called 
"Indian Elite" did not attempt to set up institutions of technical 
education and vocational courses on a large scale in tribal 
areas. 
Since there was no intention of developing the masses, no 
effort was made to educate the people, particularly the tribals 
and others living in the remote areas. No facilities such as 
hostels were available to the weaker sections. Whatever 
facilities that were available, were monopolised by the 
powerful who could pay for them. As English became the 
medium of instruction, the majority of the population including 
tribals were excluded from education. The situation was much 
worse among tribal women and all along the Colonial era, their 
literacy remained very low. In 19''^  Century missionaries began 
welfare activities among the poor. In the beginning the}' were 
working among the untouchables but in the latter part of the 
century they attempted to spread education also among a few 
tribal groups who were residing in the hills and forest areas 
isolated from the mainstream. The quality of education that was 
spread among the tribals varied from place to place. Where 
there was such an effort the result was much better than in 
other areas. 
After 1882-83 provision was made for special schools ' 
free schooii^ig and award of scholarships to tribal students. But 
the progress of tribal education till the beginning of the 2 0 " 
century was not at all impressive. In absolute numbers Bengal 
and Assam had the highest number of tribal students in 1901-
1902. But literacy rate was Ihe highest in Bombay, so was the 
disparity between male and female literates. 
Educational Deve 
Province 
Madras 
Bombay 
Bengal 
Central 
Provinces 
Assam 
Bihar 
lopment of Tribals (1901-1902) 
No. of 
Students 
4534 
7663 
30203 
2,980 
16,094 
296 
No. of literates per 1000 
Males Females 
47 
105 
89 
40 
89 
18 
1 
2 
4 
2 
1 
1 1 
13 
1 
The year of 1921 is a landmark in the history if 
elementary education as Indian ministers took the 
responsibili ty of spreading elementary education. 
(ii) The post-independence situation:- Briefly. until 
independence tribal education was in a very bad shape. They 
were educationally, politically, socially and economicall} 
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exploited right from the ancient times till independence. The 
constitution of 1950 provides certain protection and safeguards 
to he scheduled tribes along with Backward Classes. Its 
objective is to bring them up educationally and economically to 
a level where they can be on par with the others. In spite of 
this, during the last three and a half decades there has not been 
any significant change in the educational system of our country 
except to have a uniform duration (10+2+3) i.e 15 years for the 
first degree. The situation is even worse in the tribal areas. In 
places where tribal population is 300 or more a primary school 
is expected to be opened. In case of rural habitations with a 
predominantly tribal population of 500 or more, the percentage 
of habitation served by middle schools in Gujarat, Himachal 
Pradesh, Kerala, Meghalaya, Nagaland was 30 to 50 while for 
Assam, Karnataka, Madhya Pradesh, Maharashtra Rajasthan, 
Orissa, Tamil Nadu, Tripura, Uttar Pradesh, Andaman and 
Nicobar Islands, Arunachal Pradesh and Dadra & Nagar Haveli 
the percentage was 10 to 30. The facility of middle schools up 
to the distance of 3 kms was enjoyed by only 40 to 70 percent 
of such inhabitations in Andhra Pradesh Bihar, Karnataka, 
Kerala, Madhya Pradesh, Orissa, Maharshtra, Rajasthan, 
Tripura, Uttar Pradesh and West Bengal. 
Consequently, the percentage of wastage among the 
scheduled tribes at all India level in 1975-76 was 78 .1% and it 
went upto 79.8% in 1976-77. This percentage of wastage 
among the scheduled tribes at the primary school stage is 
higher than that for the scheduled castes. Rate of wastage ' is 
maximum among the tribals at the primary schools stage but it 
reduces at all other higher levels of schools and colleges. To 
discourage such a fast rate of dropout and to stop abnormal 
stagnation of tribal students, state and central government have 
taken some steps and have given some incentives to the parents 
as well as to the children to encourage them to come to school 
and continue in it, such as freeships, scholarships uniforms' , 
textbooks, mid-day meals etc. 
Percentage of Wastage Among Scheduled Tribes. 
State/UT 
India 
Andhra pradesh 
Assam 
Bihar 
Gujarat 
Himachal Pradesh 
Karnataka 
Kerala 
Madaya Pradesh 
Maharashtra 
Manipur 
Meghalaya 
Scheduled Tribes 
1975-76 1976-77 
78.8 
'7 1 1 
/ J . J 
80.9 
78 
65.4 
28.9 
73.9 
45 
82.1 
80.2 
82.1 
76.9 
79.8 
77.6 
45.9 
82.6 
64.3 
46.3 
68.6 
25.8 
87.6 
79.2 
81.3 
75.9 
10 
Nagaland 
Orissa 
Rajasthan 
TamilNadu 
Tr ip Lira 
Uttar Pradesh 
West Bengal 
Andaman & Nicobar Island 
67 
85.9 
79.2 
70.3 
80.1 
38.8 
77.9 
13.9 
76.7 
86.4 
78.3 
55.3 
84.8 
55.2 
7.6 
16.1 
During first Five Year Plan (195 1-52) a sum of Rs. 
300,000 was sanctioned for the award of scholarships to 
scheduled tribe students. Reservation of seats for the scheduled 
castes and scheduled tribes was introduced in the same 5 year 
plan in Assam, Bihar, Madras, Punjab, UP, Rajasthan, 
Hydrabad and Mysore in Schools and College for general 
education. During the Second Five Year Plan Rs. 58 lakhs were 
spent on the education of the scheduled tribes. During the 
Third Five Year Plan under the scheme of scholarships for post 
matric studies the number of scholarships awarded was 
61,000. During the Fourth Plan period Rs. 22 crores were spent 
on the scheduled tribes for their education. During this period 
it was realised that even after three, five year plans, schools in 
tribal areas were poorly equipped and did not have a sufficient 
number of trained teachers. During the fifth Five year Plan it 
was observed that only if the financial condition of the 
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scheduled tribes and castes was improved their educational 
level would be raised. In spite of these efforts, not much has 
happened in tribal education. According to 6th Five Year Plan 
document (1980-85), 59% Scheduled Tribe children (49% boys 
and 70% girls) are yet to receive elementary education. The 
approach paper to the Seventh Five Year Plan lays stress on 
general and technical education and states that the education of 
girls and children of scheduled tribes would be specially 
promoted. This plan claim to pay special attention to the 
problems of scheduled tribes women. 
(iii) The present situation:- There are more than 400 tribal 
communities in India. They differ from each other in their 
dialect, social Organisation, political system. Wen we compare 
the present literacy percentage of the tribals with the total 
population of our country. Enrolment among the scheduled 
tribe students is significantly lower than that among the upper 
castes. It is much worse among tribal girls. 
The all-India literacy rate of scheduled tribes as per 1991 
census was 29.60 against the national average of 52 .21%. The 
gap between percentage of literacy of tribal women and general 
women is still wider, it is only 18.18% against 39.29% of 
general female literacy in the country. 
(a) Tribal Research Institutes 
There are fourteen Tribal Research Institutes (TRIs) have 
been set up by Andhra Pradesh, Assam, Bihar Gujarat, Kerala, 
MP, Maharashtra, Orissa, Rajasthan, TN, UP, Manipur, West 
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Bengal and Tripura. These institutes are engaged in providing 
planning inputs to the state governments, conducting research 
and evaluation studies, collection of data, seminars and 
workshops. During 2000-01 a sum of Rs. 97.08 lakhs was 
released to the state governments towards support to these 
institutes. 
(b) Girls/Boys Hostels For STs 
Girls hostels scheme was started in third Five Year Plan 
with the aim of providing residential facilities to tribal girls 
inpursuit of education central assistance of 50% cast of 
construction to the states, scheme. Boys hostels scheme was 
started in 1989-90. An amount of Rs. 4.85 crore was released 
for construction of 26 boys and girls hostels. 
(c) Ashram Schools in TSP Area 
This centrally sponsored scheme was started in 1990-91 
to provide central assistance to the states and Union Territories 
on 50% and 100%) basis, respectively. During 1999-2000 Rs. 
5.32 crore was released for construction of 36 Ashram Schools. 
No fund was however released under the scheme during 2000-
01. 
(d) Education of ST Girls in Low Literacy pockets 
This scheme launched in 1993-94 aims at raising the 
literacy level of tribal females in 48 identified tribal districts 
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in 8 states with female literacy below 2%. This scheme was 
revised in July 1998 and now covers 134 districts having ST 
women literacy of less than 10% in 14 states. The scheme 
envisages setting up of residential educational complex from 
first to fifth standard. The scheme is implemented through the 
voluntary organisations and state governments/UTs. During 
2000-01 an amount of Rs. 1.47 crores was released for 38 
complexes. 
(e) Post Matric Scholarships 
The scheme was introduced in 1944 for providing 
financial assistance to SC/ST students pursuing post-
matriculation recognised courses including professional, 
technical as well as non-professional and non-technical 
courses. The scheme is implemented by state Governments and 
UT administrations which receive 100% financial assistance 
over and above the committed liability. Rs. 63.10 crore were 
released during 2000-01 benefiting an estimated 3.66 lakh ST 
students. 
(f) Other Educational Schemes 
The Ministry of Tribal Affairs is also implementing 
schemes of National Overseas scholarship for higher studies 
abroad, book bank, coaching and allied and upgradation of 
merit for the benefit of ST students. 
Problems of Tribal Education 
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Tribal education in India is beset witii a multiplicity of 
problems, some of which for convenience can be grouped under 
the following heads. 
Existing Policy and p r o g r a m m e s 
(i) Attitude of Assimilation:- The attitude of dominant 
groups and government towards ethnic minorities all over 
the world has undergone three distinct stages of 
development. Ethnic minorities were expected to be 
completely assimilated into the mainstream dominant 
culture, forgetting their own culture and heritage. The 
present approach to the problems of ethnic minorities is 
marked by a tendency to integrate, keeping intact the 
minority culture and heritage. 
(ii) More Stress on concessional Provisions:- special 
government measures for tribals are mostly confined to 
concessional provisions and in education, they are 
confined to such provisions as reservation of seats in 
educational institutions, stipends and special 
scholarships. Little attempt is made to equip them with 
knowledge and skill through special training so that they 
can compete with their non-tribal counterparts on equal 
terms. 
(iii) Little attention to the Development of Tribal Languages 
and Cultures:- As a major portion of 
government 's ' resources is diverted to concessional 
provisions, little is left for the development of tribal 
15 
languages and cultures. Hardly any attempt has been 
made to standardize tribal languages by developing 
scripts, elaborating lexis and writing grammars and 
dictionaries in tribal languages.. 
(iv) Absence of Special Educational programmes for Tribals:-
Countries all over the world have special educational 
programmes for their ethnic minorities. In India we have 
hardly any special educational programmes for the tribals. 
(v) Tribal Schools Based on Wrong Principles:- Some states 
like Orissa, Kerala and Maharshtra have separate schools 
for tribal learners. But these schools have nothing special 
to offer to cater to the special educational needs of tribal 
pupils except that there are s residential schools where 
the expense are borne by government. Besides schools 
are based on the wrong principle. Separate schooling 
generates among tribal students a feeling of inferiority as 
to their status in the community and offers them little 
scope to learn how to adjust with their non-tribal 
counterparts, which is of great practical value to them 
real life. 
Socio-economic, Cultural and Ethnic problems 
Tribals as ethnic minority groups have certain common 
socio-economic, cultural and ethnic problems in education 
which should be taken into account by the existing educational 
system of the country some of them are: 
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(i) Low Socio-economic Status:- Tribals of India are 
generally poor and enjoy low socio-economic status. 
Therefore they share some of the disadvantages of other 
disadvantaged groups. They have such negative 
characteristics as language underdevelopment, depressed 
intellectual functioning lack of conceptual richness and 
clarity for auditory and perceptual functioning, low 
motivation for learning, lowered self esteem etc, which 
create problems in their education. 
(ii) Tribal Concept of Pleasure:- Tribale preoccupation with 
such pleasure activities as singing, dancing, drinking, 
story telling and their happy go-lucky spontaneous natures 
sharply contract them with non-tribals. This tribal concept 
of pleasure is an invaluable possession of tribals which is 
responsible for their unusual zest for life and the lack of 
psychosis is among them. But under the present day 
changed conditions, some of the sources of their pleasure 
are no longer available to them. 
(iii) Tribal Concept of Learning:- In most of the tribal cultures 
learning is an active, pleasurable event mostly carried on 
among peers. TribaJ children are initiated into new life 
experience through songs, dances, riddles and folk tales, 
which slowly merge them with the society of adults. But 
the existing system of education does not take into 
account their learning styles. Learning in the existing 
educational system which is geared to urban, non-tribal. 
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middle class cultures, is painful and difficult for them, 
which is partly responsible for the little spread of 
education among them. 
Lingustic Problems:-
Most of the tribals speak their tribal languages or 
dialects. As tribal languages are minority languages, they have 
to learn the regional languages, Hindi (if the regional language 
is not Hindi) and English in most cases the regional language 
become their third or fourth language. Take for instance a 
tribal who speaks a dialect of Mundari belonging to the Maithli 
speaking area of Bihar, he has to learn first the dialect of 
Mundari, them Mundari. Afterward, he will have to learn 
Maithli, a dialect of Hindi and then standard Hindi. Besides he 
can not escape learning English in the Indian context if he 
wants to pursue higher studies. 
(i) Problems of Learning Regional Languages:- In the case of 
the most of the tribals, education through their tribal 
mother tongues has not been possible. From the 
beginning, they learn through regional languages. Even if 
provisions are made to teach them through their tribal 
languages, they can not escape learning regional 
languages for such practical purposes as inter group 
communication, higher education, and jobs . But learning 
the regional language is often a difficult task for tr ibals . 
Tribal languages, except a very few, belong to Austro-
Asiatic language formally and are genetically different 
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from the dominant non-tribal languages of India which 
belong either to the Indo-European or the syntax of these 
languages are different from the tribal languages except 
in certain naturally borrowed lexical items due to their 
close contact over a long period of time. The tribal pupils 
therefore fail to achieve a good command over regional 
languages, which is partly responsible for their poor 
performance in examinations. 
(ii) Problems in Learning to Read:- Tribals have long oral 
traditions. The culture is primarily oral. Their history, 
myths and traditions are orally handed down from 
generation to generation. As little attempt has been made 
to write down their languages and most of their languages 
do not have script of their own, their oral tradition still 
continues to exist, well expressed through a santhal 
proverb "Puthi reak khon, thuti reak sorsa" (Memory is 
superior to books). Their long oral traditions and lack of 
scope to read and write in their languages have made 
them alergic to print. The tribal pupils therefore are 
found to be very poor in reading skills. 
Inappropriateness of the Existing Education System of 
Tribal Learners: 
The existing system of education is primarily based on 
urban, non-tribal middle class culture. The typical school with 
its urban middle class values, medium of instruction, systems 
of evaluation and tribal teachers is essentially alien to the 
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tribal learners. The following aspects of the system have 
special problems of them. 
(i) No Education in Tribal Mother-tongues:- Except in the 
case of a very few tribal languages, education in tribal 
languages has not been possible so far. For the first 
times coming to school, a tribal child finds all the 
activities of the school conducted in a language which 
he cannot follow. He feels alienated from the 
beginning. Besides experts in education agree that it is 
easy and advisable to develop the skills of reading and 
writing in the mother tongue of the leaner which can 
later be transferred to other languages learned 
subsequently. As these skills are not found in their 
mother tongues, the tribal pupils are found to be very 
poor in those skills, which partly account for their 
poor performance in tests and examinations. 
(ii) Textbooks based on Urban, Middle Class, Non-tribal 
Cultures:- Existing textbooks are found to depict urban 
middle class life and cultures. The text books for 
instance, use family situations" for the creation of 
contexts in which certain words and structures can be 
taught meaningfully. But these textbooks families" are 
urban upper middle-class formulas whose customs, 
traditions, dress and food appear quite foreign to the 
tribal learner. The existing textbooks therefore create 
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in tribal learners a negative attitude towards 
themselves and their culture. 
(iii) Testing procedure Based in Favour of Dominant 
Cultures:- The content of the question, the 
instructions, the time factor, in other words the total 
testing procedure is based on urban middle class 
cultures. 
(iv) Non-tribal Teachers have Negative Attitude Towards 
Tribal Learners:- It has already been pointed out that 
non tribal teachers have negative ethnic stereo types of 
their tribal pupils, which is known from their response 
to a checklist of ethnic stereotypes administered to 
them they too have low expectations of their tribal 
pupils scholastic achievement teachers expectation is a 
major variable in students performance, which is often 
referred to as "Pygmalion Effect" If the teacher 's 
expectation is low, the pupil tends to satisfy him by 
his poor performance all these lead to culture conflict 
in the classroom and create problems for tribal 
learners. 
Problems in Ashram Schools 
It has been observed that the supervision of Ashram 
schools is not done properly by the senior officials of the 
District Education Department of the officials of the tribal area 
Development. The only official who visit the Ashram school 
every month is a senior Deputy District Education Officer 
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(Tribal) . Ashram schools are very far, this creates problem for 
tribal children. They cannot lake admission. Parents do not take 
interest to send their children so far. They also do not take 
interest to keep their children in boarding. Building of Ashram 
schools are not properly looked after. There are generally 
problems of supply of water, electricity, lack of pucca building 
and laterine. The warden and coach are the backbone of the 
Ashram Schools the success of an Ashram school depends on 
their dedication to the tribal children and cooperation among 
themselves. Some times there is report of their conflict. In 
place of serving the interests of tribal students, they are 
serving their own interests. The Government grants are not 
properly utilized for the benefit of the students. Besides the 
grants are not sufficient keeping in view the rising prices. In 
1986-87. Rs. 56 thousand were sanctioned for the maintenance 
of the two Ashram schools in Dungarpur District. Later the 
amount was diverted to only one Ashram school, Reechcha 
students of the Ashram schools are generally mediocre ones 
they are also not properly taught and guided. Many students of 
Ashram schools are not attending schools regularly. In the 
opinion of school teachers, the Ashramities are poor students 
compared to the general students of the school. Even among 
these ashramities, those who are getting better facilities are not 
doing well. The teachers who are really interested, to any 
extent, in educating tribal children seldom got appointed. 
Those who are appointed are mostly non-tribals and they by 
and large do not succeed to understand tribal students and 
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motivate them to study properly when tribal teachers are there, 
they can be appointed as warden and coach. Local politics 
playing a dubious role in their appointment spoils the real 
objectives of the Ashram schools to improve education among 
the tribals. 
Suggestions for the Development of Tribals Education 
For educational development of tribals education various 
suggestions have been given such as 
(i) Medium of instruction or communication should be the 
language spoken and understood by the tribal children 
and adults for which it is meant. The script of the 
regional language and the dialect f the specific tribal 
groups should be mingled to find out new alternatives 
for the lower stages of learning. 
(ii) Contents or subject masses of learning must have 
relevance with the tribal culture and day to day life. 
There must be scope for learning about the outer world 
also. 
(iii) Opening of Ashram schools and Sevashram schools in 
all pockets of tribal concentration should be the main 
goal of all state governments to attract maximum 
number of tribal students. 
(iv) Teachers aptitude towards teaching the tribals and 
their attitude towards the tribal culture should be the 
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criteria for selecting them for tiie job along with 
necessary qualification and moral. 
(v) Pay scales for the teachers in tribal areas and other 
promotional opportunities should be though of in 
favour of them. 
(vi) Scholarship mid-day meals, free books, dresses along 
with necessary learning materials are to be timely and 
proportionately given to the tribal children for making 
them more attractive to education and towards school. 
(vii) Liberal not rigid formal schooling upto 3 or upto 5 
class level should be provided 1 the tribal areas where 
the tribals are not too resistant or found to cooperative 
in this regard. 
(viii) Dedicated social workers and researchers should come 
forward to work upon different aspects of tribal 
education so as to forge a new way of integrating the 
tribals and the rests for the common goal of national 
solidarity and development. 
(ix) Education of the tribals must begin with arts and crafts 
that can add to the productive power of the concerned 
tribe. 
(x) Adults should be given guidance not grades. They 
should be encouraged to measure their own progress. 
They learn by doing. The importance of active 
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participation in the learning process is greater among 
adults. 
(xi) Ashram schools should not be vary for these should 
situated in the area of 3 kms. Students of the nearby 
area may get admission in Ashram school easily. 
(xii) Building of Ashram schools are not properly looked 
after there are generally problems of supply of water, 
electricity and latrine. It is required to improve the 
maintenance of Ashram schools and grants should be 
raised. 
(xiii) The warden and coach should discharge their duties 
properly. There should not be conflict between the 
two. 
CONCLUSION 
it is fact that the tribals are the nation builders. They are 
bonafied citizens of our nation. The nation desires them to 
come to the mainstream of national life claiming equal share in 
all opportunities and avenues open to all. The development of 
tribals is possible only through education. The quality of 
education that was spread among the tribals varied from place 
to place and tribes to tribes. Where there was such an effort the 
result was much better than in other areas. Tribals education in 
India is beset with a multiplicity of problems, as linguistic 
problems; socio-economic, cultural, and ethnic problems; 
poverty, lack of interest in education, wrong timing of schools, 
lack of teachers, problem of existing education system of tribal 
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learners. The removal of these problems is necessary to bring 
the tribals in the mainstream Although much has been done for 
the development of tribals, yet much has to be done. 
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TRIBALS EDUCATION 
1. BOSE (AB). Problems of educational development of 
Scheduled tribes. Man in India. 50,1; 1970, March, 26-50. 
Educational development of scheduled tribes extent and the 
level of literacy, inter-district variation in literacy, inter-
tribe variation in literacy and variation in literacy between 
male and females have been analysed and compared with 
the general population on the basis of quantitative 
information from the census and other sources. The 
problems of Stagnation and wastage have been discussed 
and enrolment trends at different stages of education of the 
scheduled tribes have been indicated. The programmes in 
the plans for the educational development of STs at pre-
metric and post metric stages have been described. 
2. KUNDU (CL). Education of Scheduled Ixxhts . Social 
Welfare. 15,7; 1968, Oct; 10-1 I. 
The total population of the ST according to 1961 
census was 29.88 million. For decades very little was done 
to educate the ST, mainly because their education 
presented very difficult problem. Generally the villages 
were scattered. No educated tribals who could be appointed 
teachers are available. Non-tribal teachers don't have the 
knowledge of the tribal dialect. During First Five Year 
plan, the State government spend an amount of 51 million 
rupees for the pre-metric education of tribals in addition to 
the award of scholarship made by government of India. 
During second Five Year Plan State government spent 72.3 
27 
million rupees. Though much has been done, yet much 
remains to be done. 
3. RAY (Baren). Tribal problem in India.Mainstream.2S, 13; 
1990, Jan. 20; 28-30. 
Scheduled tribes constitute les then 8% of the total 
population. The tribal predominent areas Constitute about 
20%. As for as educational development among the tribals 
and other weaker sections the picture is very contradictory. 
As far overall statistics even the literacy figures in 
percentage terms have hardly made much progresses. But in 
absolute figures an impressive number of individuals from 
different tribals pockets and from almost all parts of the 
country have achieved even much education and can 
effectively articulate the aspirations of those who 
constitute their ethnic background. 
4. SHARMA (KR). Schedled tribes and equal educational 
opportunitiQS. J of Indian Educallon. 13,3; 1987; 28-32. 
Education is an overall means to develop life. 
Government have to take up measures like providing equal 
educational opportunities besides making basic primary 
education compulsory. Inspite of government have taken 
lots of measures to literate the tribals, but we do not find 
adequate increase in literacy among tribals. 
5. TARLOK SINGH. Education in tribal areas.ro/aA7a. 10,14; 
1966, July; 5-6. 
To be able to do full justice to the problems of tribal 
education, the Ministry of education at the centre and 
development of education in those states which have 
sizable tribal population, should be equipped with special 
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sections or units whose task it would be to study the needs 
of tribal people and assist in developing educational 
systems best calculated to promote their welfare and 
development. They should provide the facilities of primary 
education as near the homes as possible. A large proportion 
of the personnel required will have to come non-tribal 
groups for a considerable period. 
6. TRIPATHI (Gopal) . Tribal education in India. Social 
Welfare. 27,9; 1970, December; 13-7. 
Ashram type schools chiefly aim at evoking respect for 
tribal tradition and culture, developing new progressive 
leadership capable of bringing about constructive changes 
in the tribal community by educating their youth. 
Education should not only help to promote, literacy among 
the tribals but should enable them tide over their socio 
economic problems, improve their health conditions and 
faster a better understanding of the trends in the changed 
world. 
. . - , ACADEMIC ACHIEVEMENT, compared with 
NON-TRIBALS 
7. AMEERJAN (MS) and THIMMAPPA (MS). Academic 
achievement of the Scheduled Caste and tribe students: An 
analysis. Journal of Education and Psychology. 4 4 J ; 1986, 
June-Sept; 29-35. 
Analyses the academic achievement of students 
belonging to scheduled caste and tribe (SCT), backward 
castes, tribes and communities (BCT) and the Forward 
Caste (FC) to understand the position of Scheduled Caste 
and Tribe students in relation to the Backward Castes and 
communities and FC students when these caste groups were 
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considered in their totality and also when their socio-
economical level (SEL) was controlled. Reveals that the 
level of achievement of the SCT students is lower than that 
of the BCT and FC group. It was found out that there are 
no significant differences in the levels of academic 
achievement of SCT students belonging to the different 
socio-economic levels. 
ADOLESCENTS, CULTURAL STUDY, 
compared with Non-TRIBALS 
8. VERMA (BP) and NEGI (Sita). Academic motivation 
among tribal and non-tribal adolescents: A cross-cultural 
study Himshiksha: Journal of Education. 25,4; 1995, 
November; 63-72. 
The study attempts to ascertain the differences in 
academic motivation of tribal and non-tribal, tribal male and 
non-tribal male, tribal female and non-tribal female 
adolescent students. The non-tribal adolescent students had 
significantly higher level of academic motivation as 
compared to tribal adolescent's students. In both subgroups 
of male and female, male and female non-tribal adolescents 
superseded their tribal adolescent counterparts. In tribal and 
non-tribal groups, sex difference did not come out to be a 
significant differentiating factor with reference to academic 
motivation. 
- , -,PSYCO-SOCIO STUDY, TAMILNADU, 
SALEM 
9. ANNARAJA (?) and THIAGARAJAN (A. Ponnambala). 
Academic achievement of STs adolescents in Salem district 
of Tamil Nadu: A Psycho socio Study. Journal of Indian 
Education. 18,6; 1993, March; 50-5. 
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The people of India includes a very large number of 
primitive tribes who subsist on hunting, fishing or by simple 
forms of agriculture. The constitution of Indian prescribe 
certain safe-guards to uplift the tribals. There are 
programmes of the central and State government to extend 
financial assistance for STs for obtaining education right 
from the primary stage. The purpose of the investigation was 
to find out the effect of Psycho-Socio factors on the 
academic achievement of the ST adolescents. Regarding 
personality factors, ST adolescents are better in temprament, 
independency and adjustment the non STs. As regard 
academic achievements, non-STs are better than STs. 
, ADULT 
10. SINHA (Bind K). Adult education for tribal population. 
Indian Journal of Adult Education. 43,6; 1982, June; 7-10. 
Focuses on the preparation of learning teaching 
materials for the tribal areas. However it is obvious and 
natural that it cannot be discussed in isolation without 
touching upon the other two areas, namely planning and 
implementation of the adult education programme for tribals. 
, ,CASE STUDY, ANDHRA PRADESH 
11. YADAPPAVANAR (AV). Adult education for tribals: A 
case study of AP. Tribal Research Bulletin. 26,1; 1994, 
March; 22-5. 
Andhra Pradesh represents highest tribal population in 
South India with lowest literacy rate among tribals. The 
villages selected for the study were thumpada, Talar 
SingiGuda, Matam, Jhakarvalsa and Barapali. Learners are 
expected to attend their centers regularly only when they 
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have reason to believe that they would benefit by attending 
the classes with regard to impact of adult education 
programme with respect to literacy. 42% of respondents were 
able to write their names. 24% of each respondent were 
aware of family planning, nutrition and 12% of each were 
aware of health and sanitation. 
, ,METHODS 
12. DEOGAONKAR (SG). Adult education approach and 
methods: Specially for tribal communities. VanyaJali.2S,\; 
1978, July, 8-11. 
Specially dealing with tribal adults it is important to 
do the following things (a) Study the people and identify 
oneself with them (b) Initiate new ideas among them (c) 
Link ideas with their own local institutins (d) Try to win 
their confidence. Education and development must go hand 
in hand. The educator must identify himself with the people 
education of the tribals must begin with arts and crafts that 
can add to he productive power of the concerned tribes. The 
contents should be relevant to the environment of the tribe 
and medium should be the language or dialect of the tribe. 
-,- , ORISSA 
13. SUDAME (OR) and BASTIA (KC). Adult education of 
tribal in Orissa: Some problems. Indian Journal of Adult 
Education. 42,4 ' 1981, April; 12-6,31. 
The education of the tribal adults posses some specific 
problems. The nature of problems varies from one tribal 
community to author. The educational needs of the tribal 
adults cannot be met by the meagre allocation of funds. The 
gap in the implementation of adult education programmes in 
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tribal areas should be analysed properly. So that these can be 
reduced, if not eliminated computely. This brings into focus 
some challenging tasks of educating the vulnerable sections 
of our society and implementing the NAEP among the 
tribals. 
, , PROGRAMME 
14. BHUPINDER SINGH. Perspectives on adult education 
programme for STs. Man and Development. 7,1; 1985, 
March; 65-73. 
According to the 1971 census, 88% of the ST 
population was illiterate in the age group of 15 to 35. The 
National committee on the development of Backward areas 
considered that education should be accepted as the first 
charge on available resources. The most important element 
of the strategy for adult education is the evolving of an 
opposite group specific course contents. The Dhangda Basna 
of the Jhang in Orissa and similar youth dormitories of other 
tribes in the country have been effective training grounds for 
tribal children and youth. 
, -,UTTAR PRADESH, KUMAON 
15. MATHPAL (Yashodhar). Adult education and other 
problems of the cave dwellers of Kumaon and development 
schemes of the government. Vanyajali. 31,4; 1983, July; 5-8. 
The skill generating courses and farmer's training are 
taken up as a part of the adult education. After imparting 
training for two months each family will be given a 
Bageshwari Charkha to supplement the family income. A 
sum of Rs. 4,42000/- was sanctioned for education. Six 
primary schools were proposed for the Raji Villages. The 
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supply of mid-day meal, free stationary and uniform were 
also proposed in the scheme. 
16. DUTTA (SC). Educational programmes for tribal population: 
An alternative strategy. Indian Journal of A dull Education. 
AAA; 1983, April; 11-4. 
Ninety percent of tribal population is outside the 
formal system of education. This clearly indicates that 
present formal education has failed to have any impact on 
the lives of the tribal people. A different education 
programme for the tribals is the need of the hour. In the 
absence of a suitable term, that is call it non-formal 
education or relevant education. 
,ANDHRA PRADESH, PADERU 
17. LAKSHMAIAH (T) and YADAPPAVANAR (Arvind). 
Study of educational facilities for tribal student: Problem 
and impact in Paderu Samithi in Andhra Pradesh. Man in 
India. 68,4;1988;380-400. 
It has identified the different constraints in the School 
system as well as at tribal society, economy and ecology. It 
is also found that formal education in the area under study 
has gone in roads into the mental make up and behavioral 
pattern of tribal students. Some suggestions for improvement 
and policy implication are also posited. 
-, , RURAL AREAS 
18. CHAKRABARTY (G). SCs and STs in Rural A.P.: Their 
education, cultural status and income. Journal of Rural 
Development. 18,2;1999, April-June; 185-219. 
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The National Council of applied economics research in 
its efforts to prepare human development profiles of India 
and its states has collected data and information on various 
aspects of welfare pertaining to the year 1994 from nation 
wide sample survey of rural house holds. The data set to 
bring out a comparative picture of levels of welfare of SCs 
and STs in rural areas of India and the state of AP. 
, , TELANGANA 
19. RAMAKRISHNAIAH (P). Patterns of education among the 
tribes of Telangana region. Experiments in education. 12,3; 
1995, September; 23-8. 
The study is centered upon the patterns such as historical, 
social, cultural etc of education among the tribes. The 
traditional beliefs and customs discouraged any change in 
educational pattern. The traditional life styles were not 
contributing for the cause of education. Cultural patterns 
were coming in the way of education and they were not 
contributing for education. There was no encouragement for 
education from tribal families. It was also found that the 
geographical isolation was one of the causes for not sending 
their children to school. 
, ASSESSMENT 
20. ANIL KUMAR. Education in tribals: Requirements 
and Achievements. Administrator. 22,2; 1977, Spr; 187-94. 
Any effort for the upliftment of tribal society may become 
abortive in the absence of mass awareness in them. The 
percentage of literacy in the block of koraput is about 30%, 
the community study of literature shows that there is only 
5% literacy in tribal population. There are two sides of the 
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problem <bf continuing tribal backwardness in education 
despite a/ lot of investment on the one hand the existing 
schools Ihave miserably failed to bring out the anticipated 
goals and on the other hand tribals have been least 
enthusiastic in availing the facilities provided by the 
govern^ment. The efforts should be made to deliver education 
rather than only literacy to the tribals especially to the 
adult.is. The programme for such adult education should be on 
war^footings and in each village there should one adult 
literacy teacher who ultimately becomes the friend, 
philosopher and guardian of the villagers. 
21, BISWAL (GC). Tribal development and education: 
some issues.Vanyajali. 33, 2; 1985, July; 17-21. 
In a country like India where nearly 16.35% tribals are 
literate as against the country's literacy of 36% justifies the 
claim of the said committee to give education utmost priority 
of tribal development. Opening of Ashram schools and 
sevashram schools in all pockets of tribal concentration 
should be the main goal of all the state government to attract 
maximum number of tribal students. Medium of instruction 
or communication should be the language spoken and 
understood by the tribal children and adults for which it is 
meant. 
22. GHOSH (Kishalay). Tribal education: An appraisal. 
Social Action. 36,1; 1986, Jan-March; 54-67. 
When we compare the present literacy percentage of the 
tribals with the total populations of our country enrollment 
among the scheduled tribes is significantly lower than that 
among the upper castes. According to the 1971 census, 
literacy among tribals was 11.2% as against total literacy 
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29.35%. Going back to the British period we observe that 
colonisers never wanted India to become self-reliant. The 
Government did not take any interest in making provision 
for educating the masses. In the 19"' century missionaries 
began welfare activities among the poor. The constitution of 
1950 provides certain protections and safeguards to the 
scheduled tribes along with other backward classes. 
23. KHURANA (G). Approach to education of Scheduled 
tribes.Education Quarterly. 30,1; I978;17-23. 
Discuss the measures to be adopted in the education of 
Scheduled tribes in Bihar and Prospective results of 
educational development in the tribal society. It was found 
that the level of education among tribal children is very low 
in comparison of the upper caste children. Various factors 
are responsible for their low level of literacy such as the 
children help their parents at home also in forest. Girl child 
collect wood, wash clothes, prepare food, look after younger 
brother and sister. Various suggestions have been described 
to over come problems. 
24. KUNDU (Manmatha) . Tribal education in India: An 
effective pedagogy. Journal of Indian Education. 12,4, 
1986,43-8. 
Tribal education in India is beset with a multiplicity of 
problems, some of which are really very complex and need a 
deliberate concerted systemic approach for their solution. 
Until the deeper cause of large scale dropouts among tribal 
students are identified and appropriate remedies offered for 
their all round development suggestion has been given by the 
author arising out of the real issues in tribal education. 
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25. SHARMA (Khem Raj). Educational opportunity and 
Scheduled Tribes. Journal of Educational and social 
Change. 10,1-2; 1996, April-Sept; 22-39. 
If the function of the school is simply to ensure that the 
child learns of his own rate and functions in his own way, 
whose estimate of the child's potential shall be used. To 
provide equal educational opportunity to the tribal children, 
the laissez faire approach may be a useful pedagogy in which 
individualized instruction is stressed. 
26. SHUKLA (Neerja). Effectiveness of various 
interventions for improving tribal education. Perspective in 
Education.14,4; 1995, July; 23-9. 
To survey the current status and effectiveness of the schemes 
planned for improving education of schedule tribes children. 
States differed from each other in terms of intervention 
planned for their ST population both in quality and quantity 
due to difference in the need of forget groups in various 
stages. No specific teacher preparation programme had been 
developed methodology of teaching tribal children. 
, --, ANDHRA PRADESH, INDRAVELLY 
MANDAL 
27. MOHANA (TS). Tribal education: A case study of 
Indravelli mandal in Andhra Pradesh.^oc/o/ change.21,\&2; 
1997,March-June;102-13. 
Educational policy in India, with special reference to 
the scheduled tribes, has been discussed. Causes of 
educational backwardness have been identified. Christian 
missionaries identified the untouchable, the low caste poor 
people and the remote tribes as their main targets. The 
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quality of their education and its impact varied from region 
to region. 
, - , CASE STUDY, ANDHRA PRADESH 
28. SUJATHA (K). Inter and intra-tribal Inequities in 
education: Case study of Andhra Pradesh. Man and Life. 
16,1-2; 1990, Jan-June; 19-25. 
An attempt is made to examine disparities in education 
among the different tribal groups and within the tribes 
between male-female in the state, which has the lowest tribal 
literacy (7.86%) in the country. The highest and the lowest 
literacy ranges between 19.37% and 1.26% found among the 
valmiki and khonds respectively. Infact except yerukulas all 
the other 5 major tribes (Lambada, Yenadi, Koya, 
Kondakapu and Gond) have literacy rate below the state 
average tribal literacy. When we compare the inter-tribal 
literacy of 1971 and 1981, the highest and the lowest 
percentage increase ranges between 12.98 and 0.33% among 
Ronda kapus and Khonds respectively. 
, , EDUCATIONAL EXPERIENCE 
29. KRISHNA KUMAR. Educational experience of Scheduled 
castes and tribes. Educational and Political Weekly. 17, 36-
37; 1983; Sep. 3-10; 1566-72. 
The argument that education introduces bourgeois 
values among the appressed and tere by curbs their potential 
for radical experession, is based on the impact of education 
on an extremely small minority perceived from the point of 
view of non SC/ST educators; and both show a wrong 
choice. In a society where bourgeois values have high 
prestige, the acceptance of such values by a few members of 
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opperessed groups can hardly be seem as a sign of 
regression, unless we insist on ignoring the point of view 
from which the oppressed would look of their own successful 
brethren. The experience of education, under prevailing 
curricular norms, servis to assist SC and ST children to 
internatise the symbols of back- ward behaviour. 
, , LANGUAGE LEARNING PROBLEMS 
30. SHARMA (Kheni Raj), Language learning among tribals. 
VanyaJati.4,3; 1993, July; 22-3. 
The verbal intellectual ability is one of the most basic 
handicaps of the tribal children. Those tribal children has 
greater difficulty with learning prayer, songs, rhymes and 
stories, recalling the past clearly or anticipating the future 
than did the foster home group. By the time the child enters 
school, he must in order to make progress in the new formal 
language environment of the classroom, be able to reason 
verbally draw inference from statements and formulate 
answers to questions. In the formal learning the tribal child 
is expected to have obvious weakness in vocabulary, verbal 
expression ability and ability to think and reason. 
- , , LITERACY 
31. RAVINDRANATHAN (MN). Problems of Cultural 
integration of the tribals: Education as the chief instrument 
of change. Education Quarterly,35,4;\9S3, Oct; 20-4. 
Most of the tribal people in our country are living 
below the poverty line. The situation of the tribals as far as 
the food aspect is concerned may be often better among 
those living in forest and hilly/coastal areas, because of the 
availability of resources. The problems are more acute in 
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biggest towns and cities because of the shortage of land and 
further because of the heavy completion by affluent sections. 
The tribal people need skill based education for their 
economic development. Those who live in hilly and forest 
areas training can be given in vacation like weaving, basket 
making. Those who live in plain/coastal areas can be trained 
in small scale, cottage industrial production, 
agriculture/fishing and other related activities. There can be 
a general education of small period (4 to 5 years) followed 
by suitable vocational training for the children of tribal 
groups. Further, non-formal educational agencies should 
train tribal adults in occupation and self earning activities 
which are useful to tribal people in different areas. 
, , LITERACY, ORISSA 
32. MAVI (NS) and PATEL (Ishwar). Study of academic 
achievement in relation to selected personality variables of 
tribal adolescents. Experiments in Education. 25,7&8; 1997, 
September 9-13. 
It attempts to study the relationship between academic 
achievement and selected personality variables of tribal 
adolescents. There was a significant positive correlation 
between academic achievement and personality development, 
intelligence, self-concept and level of aspiration. The study 
comprised 720 students, covering 525 tribal and 195 non-
tribal of Grade IX of age group 14.out of 189 secondary 
schools, they were selected randomly from 25 secondary 
schools located in Sundergarh district of Orissa. 
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- - , - ,IVIADHYA PRADESH 
33. SRIVASTAVA (Ratish) . Orienting tribals towards 
education scene from Madhya Pradesh. Vanyajati. 31, 5; 
1983, April 7-10. 
The individual figures for the MP tribes like the Gond, 
Baiga, Bhil, Halba, kawar. Educationally they rank the 
lowest among the lower. In MP the literacy rate among the 
tribals is only 7.62% as against 22.14% for the state and 
29.45% for all India. The tribals among whom the literacy 
rate falls below 4% are Scharya, Bhumia, kowra, Baiga, kol 
and the Bhil. Educated members among certain tribes who 
read up to the secondary school and college can be counted 
on fingers. A number of factors such as economic 
backwardness, traditional resistance and lack of proper 
facilities in tribal areas are the principal factors in lowering 
educational development 
, -, OPPORTUNITIES AND STRATEGIES 
34. SINHA (Rita) . Equalization of educational opportunities 
Scheduled Casts and Scheduled Tribes: Problems and Future 
strategies.A/a« in India. 76,2; 1996, May; 314-27. 
Education is the essential issue in the development 
process and for this reason specific measures have been 
adopted for the growth of literacy amongst the people 
especially belonging to the SCs and STs communities. The 
regional disparities in the different levels of education have 
been explained categorically. It also visualizes some 
alternative strategies for the understanding of the goal of 
equalization of educational opportunities. 
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, , ORISSA 
35. DASH (Tapas R). Inequality in educational development of 
tribes in Orissa. Educadonal Planning and Administration. 
5,1; 1991, January; 75-83. 
The main objective is to find out the inter and intra 
group inequality of the tribal population. In the process of 
analysis through the modified version of the sopher's index, 
co-efficient of variation and commutative frequency, it is 
found that the highest variation is in case of females of both 
rural and urban and the relative deprivation of the ST rural 
female population is more. The Study has suggested that the 
inter and intra district variation in education would be 
removed by taking in consideration socio-economic and 
geographical features of the regions in the planning process. 
, , WEST BENGAL, HILL VILLAGE 
36. ROY (Debesh). Educational situation in a hill village of 
West Bengal: A case Study. Man in India. 78, 3&4;; 1998, 
September; 14-8. 
Overall educational background in India is not so 
satisfactory even often the four decades of independence. The 
overall literacy rate of 1981 is compound with the literacy rate of 
1971, it is evident that the rates have increased in all the states 
and Union Territories and in some cases Qnhancemerw is rather 
significant. It is also fact that some areas are still taking behind in 
spite of various strategies of the government to uplift the 
education and literacy rate in India. 
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,ATTITUDES 
37. SHARMA (KhemRaj). Educational attitude of tribal 
students. Bulletin of ihe Tribal Research Instiliile, Bhopal. 
22,2; 1994, July 17-24. 
To study the general understanding of educational life style 
through the Study of selected modes of educational practice 
followed by them. The sample comprised 380 tribal and non-tribal 
students who were studying in class IX, X and XI Covering both 
and girls on educational attitudes significantly on sex and caste of 
students on educational attitudes the three groups also differed 
significantly on caste and religion factors. Further it was found 
that the caste and the religion of students contributed about 6 
percent of the Variance. 
38,WAGHAYE (VS). Attitudes of Scheduled caste and Scheduled 
Tribal pupils education,//7t//a/7 Educational Review.12, 4,1987, 
October; 85-91. 
There is no research study in India done as to assess the 
attitudes of Culturally disadvantaged high School Students 
towards School education in regard to adjustments. It was 
administered to 400 Sc and ST pupils who were randomly selected 
from 12 high Schools of Bharndara and Chandrapur districts. The 
objective of person study was to know the attitudes of SC and ST 
pupils towards formal education and to fix the difference in their 
attitudes. 
, BACKWARDNESS 
39. ARORA (VN). Special inputs for the backward. Seminar. 29, 
6; 1984, April; 24-8. 
Discussing educational development among SCs and STs, the 
Commission report for 1979-81 records: though a number of 
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measures like pre-matrix and post - metric scliolarships, B.C 
hostels. Ashram schools, book banks, supply of uniforms, 
stationary, midday meals etc. yet there is still wide educational 
gap between these communities and the rest of the population. 
Most members of backward classes especially those living in 
remote areas may not be aware of the various benefits and 
concessions that are available to them. 
-, BIHAR 
40. JABBI (MK) and RAJYALAKSHMl(C). Education of Sc 
and St groups in Bihar. Social Change. 27, 1&2; 1999, 
March-June; 30-53. 
Two districts were selected on the basis of the levels of 
literacy in 1981, and the changes their in during 1981-91; these 
were Bhojpur and Bhumika. All the indicators of school education 
Bhojpur was better than Dhumka. It was also found that these 
access to excess to education was less for the SC/ST children and 
girls than for the children in the forward caste/non caste groups 
and boys respectively. Parental occupation, parental education 
and socio-economic status of the family influenced the enrollment 
of the children. 
41. LAL(AK). Educational problems of the Scheduled 
communities of Bihar. Social Welfare. 26,11; 1980. Feb; 6-
35. 
Tribal parents have not been made conscious of the need for 
education and the change it will bring to them for their materials 
well being. Whenever and wherever this has been done, there is a 
sudden out burst of enthusiasm for education and demand for 
schools. 
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- , BIHAR, RANCHI 
42. JAYASWAL (Meera). Minimum levels of learning in tribal 
school students of Ranchi District. Social Change. 23,2&3 
1993, June-September; 197-202. 
The achievement levels of 250 tribal school students of 
classes 1-5 in relation to competencies of Minimum level of 
learning (MLL) in Language and Mathematics were measured by 
specially prepared NLL tests. The achievement levels of student in 
all five classes were lower than the national level by 50-67 
percent points in language and 70-79 percent points in 
Mathematics. The reasons of the low achievement level are lack of 
competency based curriculum and teaching. 
, BODO, DIALECTS 
43. BANERJI (S). Tipra and Cognate dialects: A Study of Bodo 
group of dialects. Educational Miscellany. 3, 182; 1966, 
June-September; 74-82. 
The tipras or Southern Bodos are one of the earliest 
inhabitants of hill tipperah or Tripura as it is now called. It 
has been observed that these languages, show the failure to 
realize the distinction between the verb and other parts of 
speech, a failure which is indeed common in nearly all 
isolating and agglutinating languages. The grammatical 
structure of the Bodo language have a number of special 
points which apply mutatis mutandis to all other dialects of 
the family. 
- , CASE STUDY, ORISSA, VISAKHAPATNAM 
44. WILSON (MJ). Study of the people's participatory 
management school in tribal areas of Visakhapatnam district 
46 
(AP): A case study. Journal of llducalional Research and 
Extension. 34,2; 1997, September; 67-72. 
The study comprises 70 tribals (60 men and 10 
women, who were drawn from two tribal villages, namely 
Mangabada and EGUA Pedapalli of Visakhapatnam district. 
It was found that he people's participation to establish the 
Maabadi School was successful in both the villages. The 
factors on the school location basic infrastructure, teaching 
aids and teaching procedure were satisfactory in both the 
villages the school performance system such as conducting 
tests regularly was being undertaken in both villages. 
However promotional procedures were not very well 
structured in the guidelines. 
, CHILDREN, ACADEMIC ACHIEVEMENTS, 
compared with NON-TRIBALS 
1 . ^ ^ 
45. PANI (Mina Ketan). Differential study of academic 
performance in reading achievement and cognitive tasks 
among tribal children. Psycholingua. 23,1; 1993, October; 
41-7. 
The researchers aims at studying the differences in 
academic performance of tribal and non-tribal children on 
selected reading achievement and cognitive variables. The 
tribal children invariably performed poorly in all the 
reading measures. With regard to cognitive tasks, the non-
tribal children out performed the tribal children except on 
the perpetual tasks. In the perceptual tasks the tribal and non 
tribal children did not differ significantly. 
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, , ACADEMIC ACHIEVEMENTS, SOCIO-
ECONOMIC FACTORS 
46. SUMAN KALYANI(K) and RADHAKRISHNA (OR). 
Correlating academic process and socio-economic factors. 
Social welfare. 48,10;2002, January; 23-6. 
The aim of the study is to unravel the association between 
the intelligence and different socio-economic factors of tribal 
students. 180 tribal children were selected from 6 different ashram 
schools of Guntu in the age range of 9-12 years studying in 3' 4 " 
and 5"' standards, from two tribes Sungali and Chenchu. 
, ,DISADVANTAGED, RESOURCE 
FULLNESS, EXPERIMENT 
47. DALAL (AJIT K). School Performance of disadvantaged 
children: The educational resourcefulness model. Indian 
Journal of Social work. 52,3;1991, July; 313-23. 
The deficiency model of educational disadvantage is 
however seriously questioned by many researchers. Lower caste 
and scheduled tribe children to be performing school drop out. An 
educational resourcefulness model was proposed to improve the 
school performance of socio-economically disadvantaged children. 
An intervention programme to inculcate educational 
resourcefulness through teaching games is envisaged for children 
at the first year of schooling. The efficacy of such an intervention 
programme in a supportive school environment is discussed. The 
proposed model posits than any intervention programme among of 
enhancing educational resourcefulness should focus an inculcating 
self esteem, sense of personal control and playfulness. 
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, effect of MASS LITERACY, ORISSA, 
SUNDERBAN 
48. GHOSH (Sukumar) and SIKDAR (Deb Prasad) . Impact of 
mass literacy programme among the children (9-14) years of 
tribal belt of Sunderban area. Indian Journal of Adult 
Education. 61,4;2000, Oct -Dec; 45-9. 
Mass literacy programme is essential to eradicate the 
illiteracy from the country. In the mass literacy programme, 
the government ought to pay more attention in West Bengal, 
especially in the developing tribal belt area of Sunderbans. 
Behind the Mass Literacy Programme are our overall social 
and economic development population control. National 
integration, proper gearing up of democratic set up, national 
security, improvement in health nutrition and sanitation and 
adjustment of individual with immediate environment in the 
encouraging society. 
, in relation to WELFARE 
49. SHYAM MANOHAR. Practical Child Welfare for Tribal 
?ixe2iS.Social Welfare. 3,2; 1956, October; 37. 
A concrete project with the background to be worked 
out with the help of the Tata Institute and Vanvasi Seva 
Mandal of MP. Boys and girls up to 18 years of age are 
admitted in the Balkenetras and are provided with on 
opportunity for education as well as serving the community. 
The three fold training programme included (a) the Balvvadi 
(b) the Balkendras and training your for leadership and (cj 
training youth for tribal community development service. 
50. SHYAM MANOHAR. Practical Child Welfare for tribal 
areas. Social welfare. 4 ,1 ; 1957, March; 98-101. 
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Tribal Children boys and girls between the age of 3 to 
6 are admitted to the Balwadis, The Balkendras admit boys 
and girls between 7 and 8 years. Each unit consists of a 
maximum number of 40 boys and girls. These are under the 
charge of one teacher and one assistant. The senior section 
of Balkendras are made responsible for approach road 
maintenance, village sanitation, service to keep water supply 
clean. 
-- , , LEARNING, 
51. EATHER (Fr. Michael). Learning to count: A fundamental 
problem of tribal children. Journal of Indian Ediicaiion.\2,3; 
1987; 33-6. 
It is related with the Fundamental problem of tribal 
children in the way of learning at the school level. Analyses 
the medium of instruction of school where tribal children 
studied. Suitable curriculum materials be made available to 
assist teachers in tribal area to impart to their students the 
knowledge and skill of counting. 
-, , ORAON, BIHAR 
52. NARAYAN (Sachindra) . Education of Oraon Children: 
Transition from dormitory to school. JiOcial Welfare. 3 0, 8; 
1983, Nov; 11-3. 
The oraons are one of the predominant tribes of Bihar. 
Literacy is low and medical facilities are inadequate. The 
oraon of chotanagpur had their own traditional institutions for 
imparting education to its young ones. The supervision and 
control of the dormitory was in hands of the Dhangar Mahto. 
There was separate institution for the girls called the palepra 
in Barambay. The supervision and control of the maiden 
Ci(\ 
dormitory was in hands of an elderly male oraon known as 
Pelokotuwar. An oraon child learns. Folksongs, folktalese 
tribal customs in this very institution. The Dhumkuria had 
largely disappeared in many oraon villages. They get all 
facilities on paper. In practice they are charged nominal fee by 
the concerned teacher and the book grant usually does not 
come to the school. 
, — . , , ORISSA, KORAPUT DISTRICT 
53. PRADHAN (Nityananda). Problems of educating children in 
tribal communities: case study of a village in koraput district 
of Orissa.Joiirnal of India Education. 27,2; 2001; 29-35. 
The problems encountered in educating tribal children 
are studied by many organizations including researchers, 
mostly at macro level. They do not reflect the micro level 
reality. Infact there are as many problems as there are tribes. 
The ground level realities with regard to different aspects of 
education often differ in varying degrees from place to place 
and tribe to tribe. The present study was therefore designed to 
view the problems at the micro level and understand them 
against the backdrop of the macro-situation. 
— , --, PARENTAL LITERACY, ASSAM, KAMRUP 
DISTRICT 
54. BORBORA (Rupa Das). Influence of parental literacy on the 
academic achievements of children belonging to the backward 
classes: A study of Kamrup district. Journal of Indian 
Education. 27, 1; 2001, 60-5. 
The children belonging to the scheduled caste and 
scheduled tribes were selected for the study. This study 
focused kamrup distrect Assam and throws light on the 
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education of backward classes. The study tries to find out the 
causes of their low academic achievements and suggest 
remedial measures. 
• - -, , RURAL 
55. RITA CHITKARA. Educational material for rural Balwad is. 
Social welfare. 16, 3; 1969, June; 29-30. 
The main objective of a Balwadis on pre-school 
education is to provide wealthy atmosphere for the children. It 
implies a free environment in which each child is given good 
opportunities for developing all his latent potentialities. 
Madam Montessori has developed a set of educational material 
for use in nursery school. According to Madam Montessori the 
principle of pre school education is to aid the natural 
development of the child. She lays a great stress as the 
development as senses. The teachers have a very important 
role to play in the use of this material. This material includes 
card board, sand paper, chart paper, gum. 
-, -, TEACHING 
56. SHARMA (KR). Teaching the tribal children. Education 
Quarterly.25, 4; 1983, October; 25-8. 
Researchers proves that children from tribal homes need 
socialization experiences, these children should not given 
help, but be taught as other non tribal children. Teacher should 
respect these tribal children rather than pity or love them. 
Before planning educational programme, the teacher should be 
wise investigate common conditions in the experience of tribal 
children, that have contributed to their early learnings. 
Children need to feel that the classroom is a place where they 
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well learn and be respected as individuals not rejected because 
they have had different experience. 
, , NATURAL SCIENCE 
57. DAYAL (PS). Teaching of natural science to the Bal wadi 
children. Social welfare. 13,12; 1967, March; 29-30. 
Nature provides opportunities to help the child in getting 
familiar with its surroundings. The knowledge about nature 
and his immediate surroundings also enables him to develop 
perseverance, self confidence and optimism. The following 
methods can be adopted for the successful teaching of these 
scientific subjects. (a)Teaching through observation (b) 
Teaching through descriptive methods (c) Teaching through 
story telling (d) Teaching through trips and excursions (e) 
Teaching through practical methods (f) Teaching about local 
geography (g) Teaching about current affairs, (h) Teaching 
through visual aids. 
, COLLEGES Compared with SCHEDULED CASTES 
58. AMEERJAN (M S). Background variables of the Sc and tribes 
college students: A comparative study. Indian education 
reviewA9, 2; 1984; May 28-36. 
Result of the study reveal that when compared to other 
castes the ST and SC students are relatively older and have 
disadvantaged family background in all respect. Further their 
academic achievements in the past are of lower level and have 
lower educational aspiration. Significant differences are 
observed, the group has taken the middle position in between 
the scheduled caste and scheduled tribes and groups on many 
other variables. 
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in relation to HEALTH 
59. CHAUDHARY (Shriti) and AMAR KUMAR SINGH 
Population - Health literacy intervention in tribal and non-
tribal college students. Social Change. 24, 1& 2; 1994, 
March-June, 178-201. 
Population health literacy has been defined as the core 
contents of population health - education. A PHL scale for 
mother and child care and educational intervention materials 
were prepared based on and discussion. The PHL levels were 
increased in the tribal as well as non tribal female college 
students. 
- -, role in DEVELOPMENT, CONTINUING 
EDUCATION 
60. SHRIVASTAVA (Om). Continuing education and tribal 
development: Role of colleges near tribal areas. Indian 
Journal of Adult Education.39, 4; 1978, April; 15-20. 
It is common knowledge now that tribals, though living 
physically very far from other population, still have a culture 
of their own. In the first part, it provides some insight into this 
tribal culture. In the second part, an attempt has been made to 
look at the development efforts made in the past. This will 
provide a base for thinking about continuing education 
programmes for tribal people. 
, CULTURAL IDENTITIES, role of CHRISTIAN 
MISSIONARIES, NORTH EAST 
61. TIRKEY (SJ Agapit). Cultural identities and education, 
Sevarfham, 26;2001; 31-44. 
Each adivasi group spoke its own special mother tongue 
which was different from other Indian languages. Some of the 
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missionaries turned out to b^«Veat linjuists ei^aiiffmarians and 
compilers of dictionaries in adivS'S'FMaoifrefiongue. Christian 
education brought about a change, a transformation in adivasi 
societies. Through Christian education they acquired a story 
sense of their adivasi identity and tribals of the North-Eastern 
states are more educated. Their women are articulate and 
outspoken. 
—-,DENOTIFIED TRIBES, ANDHRA PRADESH 
62. GANDHI (M). Status of education among the denotified tribes 
of Andhra Pradesh: A case study of Siddhapuram and 
Sturtpuram Settlements. Primary Teacher. 26, 1, 2001, 
January; 19-29. 
Some tribes in India known for their criminal 
propensities have been declared as criminal tribes under the 
criminal tribes Act of 1871. The educational condition of the 
children of the denotified tribes of Andhra Pradesh are 
described and suggest ways and means to improve their quality 
of education. 
-, DROPOUTS 
63. KRIPAL (Viney), SWAMIDASAN (Nalini), GUPTA 
(Amitabh) and GUPTA (Raj K). Wastage among scheduled 
caste and scheduled tribe students. Journal of Higher 
Education. 11, 1-2; 1985-86, Mansoon-Autumn; 111-6. 
The problems that have been set the reservation system 
mainly originated in the fact that it has not been linked to the 
income of the beneficiaries thereby resulting in benefits being 
extended to the less economically socially, academically 
desiring among the SC/ST. This is true in the Indian Institute 
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of Technology (IIT) Bombay too. At least fifty percent of the 
SC/ST students selected into Indian Institute of Technology. 
— - , in relation to DEMOGRAPHIC CHANGE 
64. UBAIDULLAH (M). Education and demographic change. 
Vanyajaii. 36,2; 1988, April; 16-9. 
Education is an essential pre-requisite for the on ward 
march of individuals and the nations. Education influence 
fertility directly or indirectly perhaps in the later way more 
extensively. It is clear that for every 3 children enrolled in 
primary and middles, one eligible child is left out. Still 38% 
scheduled caste (SC) children and 56% of scheduled tribes 
(ST) children are yet to receive primary education. The 
dropout rate is very high in our country. If 100 children are 
enrolled in class I, only 64% reach V. To enhance it, various 
measures such as mid-day meal, free books, free uniform, free 
schooling, establishment of hostels etc. have been done. 
, EDUCATION, PROFESSIONAL, IIT KANPUR 
65. SOM PRAKASH. Caste and Politics in Indian education. 
Indian Journal of Social Work. 41, I; 1987, April; 43-7. 
The problems regarding the adjustment in the prestigious 
professional institute such as Indian Institute of Technology 
have been highlighted among the Scheduled Castes and tribes. 
It deals with the both social and intellectual adjustments. A 
case Study of advantage and disadvemtoge Students of Indian 
Institute of Technology Kanpur had described and it present a 
Comparative sketch of these two groups. Reveals that wastage 
and stagnation is acute among the socially disadvantaged 
students. It was found out that socially disadvantaged students 
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have been facing problems in major areas such as academic, 
social, financial and psychological. 
effect of CHRISTIAN MISSION, ORISSA, 
SUNDERGARH 
66. GANGWAR (Ranjan). Impact of Christian mission on the 
tribals of sundargarh district (with special reference to 
Lephripara block). The Admmis(ralor.2l,l;l916, Spr; 421-4. 
There is a Romon catholic mission in Village Tekundhi, 
which is predominately tribal, in Lephripara Block of district 
sundergarh, Orissa, under an India Priest called Father Francis 
Mas field. These were controlled by sambalpur. As a result the 
literacy rate in the village was 100% for the below 21 years 
age group and also much above average for the adults. Apart 
from the 3R's the children were also taught Crafts and mordern 
agricultural methods. 
—- effect of ECONOMY, HO, BIHAR 
67. DUARY (Naba Kumar). Role of economy in educational 
development : A comparative study of the Ho in different 
settingyanyaja/i. 45,1; 1997, April; 25-8. 
The present study was conducted in two Ho settlements 
i.e. Shikur Shag (Original settlements) in the district of 
singblum, Bihar and Hoshpur (New settlement) in Medinipur 
district, west Bengal having different of socio-economic set 
ups. There is one primary school located in the village and 
other educational institutions are also situated within a redius 
of 1.5 km from it. The Ho are mainly concentrated in the 
western part of the village. The village itself has a primary 
school within the Ho occupied area. 
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effect of INDEBTNESS 
68. SRIVASTAVA (Rajnl) and PAL (SK). Tribal economy. 
Tribal indebtedness and tribal education. National Journal of 
Education. 4,1;1981;2 1-30. 
The education, economy and society are closely linked. 
A change in any one is apt to effect that other two. The 
educational problems of the tribals are therefore to be economy 
and society. Only then our educational efforts bear the 
maximum fruit in the minimum possible time of all the items 
in development programme for the tribals. Education is the 
most important as it is both the means and the end of real 
progress. 
effect of MODERNIZATION 
69. MISHRA (Brundaban Ch). Education of Tribal Students: 
Impact of modernization. Journal of Indian Education A2, 5; 
1987; 18-20. 
Despite the speed in Philosophy and life style 
systematic studies on the effect of modernization on the 
education of tribal students on very few particularly in 
Orrisa. Investigation was undertaken to find out the specific 
changes that how take place amongst the tribal student of the 
secondary school of Sambalpur town. 
effect of SCHOLARSHIP, MADHYA PRADESH, 
JASHPUR PROJECT, RAIGARH 
70. PATINAIK (Uma Shankar) and PANCRATIES (Topps SJ). 
Impact of scholarship on tribal education in Jashpur project 
Raigarh district Madhya Pradesh. Bulletin of the Tribal 
Research Institute Bhopal. 22, 1; 1994, March;33-9. 
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Raigarh is one of the densely tribal populated tracts of the 
district as well as state. As regards the pre-metric 
scholarship, the range of amount falls between Rs. 47.87 
lakhs in 1975-76 and Rs. 61.79 lakhs in 1989-90. The 
number of students beneficiaries ranged from 9.8 thousand 
students in 1989-90. The average amount received by per 
students yearly ranged from Rs. 1.51 in 1975-1976 to Rs. 
271 in 1989-90 with regard to the post metric scholarship it 
ranged from Rs. 1.99 lakhs in 1975 to Rs. 23.88 lakhs in 
1989-90. As regard the annual average amount per student, it 
ranged from Rs. 663 in 1988-89 to Rs. 1050 in 1984-85. 
—-, , RAJASTHAN 
71. BHIL (Roop Singh). Payment of the post matric Scholarship 
for scheduled caste and scheduled. Tribe students in 
Rajasthan: A system analyses .Vanyajati. 38, 2; 1982, April; 
18-26. 
The scheme for award of post matric scholarship to 
scheduled castes and scheduled tribes was first introduced in 
year 1944 and was further revised in the year 1954. After 
rationalization of the scholarship scheme in 1974 the 
Government of Rajasthan issued various administrative 
instructions with a view to make speedy payment of 
scholarship to the Backward classes students one of the 
institution laid down the procedure and time table for the 
payment of scholarship to be followed by drawing and 
disbursing officers. 
effect on DEMOCRATIC INSTITUTIONS 
72. NARAYAN (S) and BINOD KUMAR. Tribals and democratic 
lnstitutions.A/(a'/>7.s/rc-aw. 20, 47; 1982, July 24; 22-4. 
59 
The tribal has his own style of life. But every community 
is sooner or later exposed to forces of change and 
development. Much earlier, the missionaries had their 
networks in the tribal regions and played a vital role in the 
awakening of tribals. The contacts of the tribals peole with the 
non-tribal world did not merely bring about change the tribals 
become tools and suffered all sorts of humilation and 
exploitation at the hands of non-tribals. If we examine closely, 
we find there have been three streams of thinking regarding the 
approach of tribal groups. First, the discredited approach of 
isolating the tribal groups and allowing them to continue to 
develop within the context of isolation. Second approach has 
been assimilation. The third is a convenyene of divergent 
cultures without loss of identity and individuality. 
- effect on ECONOMIC COMPOSITION, CENTRAL 
HIMALYA 
73. SRIVASTAVA (Kaushal K,) NAURIYAL (DK) and 
SRIVASTAVA (Tanuja). Economic Composition of work 
force and educational status of tribals of the central Himalaya 
in India. Social Change. 27, 1 & 2; 1997, March-June; 155-67. 
Majority of Buksa tribe have been found to be engaged in 
agricultural activities, in comparison of other tribes of U.P. 
Hills. There is however differences in the economic status of 
these tribes in different areas. Bhotia tribes are most educated 
among all the tribes of UP Hills and even in comparison to 
non-tribal locals. They are socially and economically 
awakened people. Raji tribe have been found to be unware with 
the alternative employment opportunities. This may be because 
of the illiteracy an a the primitive nature of tribe. 
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effect on ICDS, VIZAG DISTRICT, PADERU BLOCK 
74. YADAPPAVANAR (A V). Role of tribal leaders in I.C.D.S: 
A case study in Paderu Block of Vizag district, Andhra 
?x2idts\\.Tribal Research Bulletin. 26, 1; 1994, March; 16-8. 
The villages selected for the study were thumpada, 
Gunda, Serybayalu and vartnapalli have studies upto fifth class 
and 26.67% of respondents were illiterate. 13.33% of 
respondents had studied upto class VIII. Only 6.67% of the 
respondents had studies upto interrelate. The ICDS personnel 
have to intensity their effect if they want the ICDS programme 
to be successful. The tribal leaders have to be educated about 
all the features of ICDS, so that they can in turn, convine their 
people about the necessity of the ICDS. 
effect on ^(^(-y'p/^tfONM. MOBILITY, BHILS, 
RAJASTHAN 
75. NAMBISSAN (Geetha) . Education and occupational 
mobility among the Bils of Rajasthan: A study of three 
Bhils villages. Journal of Educational Planning and 
Administration.5,.^{122); 1987; September; 63-71. 
The nature of occupational opportunities for tribals 
and the extent to which expanding educational opportunities 
for tribals and the extent to which expanding for tribals and 
the extent to which expanding educational opportunities 
have encouraged the process of mobility has been smarted. 
Attempts to understand the nature and magnitude of 
enequality of educational opportunity between the tribal and 
non-tribal community, between sections of the tribal. Which 
laid unconcern exposure to modern institutions and 
opportunities and between household of differing economic 
status in various sections of the tribes. 
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--, EVALUATION 
76. JHA (AK) and SAHU (Chaturbhuj). Golden jubilee year of 
Indian independence and tribal education. Vanyajatlk. 46, 2; 
1998, October, 1-4. 
The number of the schools in the tribal belt is much 
less in comparison need. Secondary, what much less in 
comparison to need. Secondly, what ever small number of 
schools are opened they are rarely self-sufficient least upto 
the stage imparting minimum a teacher is had by it (or in 
name of any certain school) there is no building for the 
school. A half century of Indian independ once has passed 
and during this period so much has been done in the name of 
tribal and tribal education. So many schools have got started 
at least such funds amply allocated and so much clap and trap 
made to educate tribal students with feudal mentality with 
bifurcating attitude with so many social difference 
inculcating efforts. 
. , EXPENDITURE^ impact on NAGA ECONOMY 
77. DHAR (Veena). Impact of educational expenditure on the 
Naga economy. Journal of Educalional, Planning and 
Adminislration.5, 2; 1991, April; 210-6. 
The impact of educational expenditure in the economy of 
Nagaland. Expansion of education in Nagaland shows that it 
has remained confined to general education only and that too 
at school level, while in the field of professional and technical 
education, the progress is slow. It is informed that both 
education and economy require structural break from the past. 
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— , EXTENTION, MAHARASHTRA, VIDARBHA 
78. JHA (SK) and BARDE (NR). Second Change education for 
the tribals of Vidarbha. Progress of Education. 5Z, 11; 1983, 
June; 270-2. 
The three fold objectives of distance education have been 
described. They purpose the extension Services Centres of 
Colleges of education to function as Satellite stations to transit 
new knowledge for the benefit of tribal people. 
, FUTURE 
79. AIJAZUDDIN AHMAD and NUNA (Scheel Chand). Tribal 
education: Shadows of an uncertain future . Journal of 
Educational Planning and Administration. 1,2; 1987, April; 
90-107. 
Now-a-days India is passing through a crisis, stresses 
and strains generated by social groups on the one hand and 
religious on the other hand never been so instense. This is 
possible only if the developmental strategies are so designed 
that they shed urban and elite bias. This realization has come 
through a major shift regarding role of education. The 
advancement of science and technology and their role in 
development while creating social tensions and conflicts, have 
put additional responsibilities or the sector of education. 
< , GUJARAT 
80. PUNALEKAR (SP). Tribal education in Gujarat. Main stream. 
23, 39; 1985, May 25; 20-30. 
To understand the educational problem in tribal areas, a 
data of distribution of literacy in terms of age, sex, and 
economic background is necessary. In 1961, the general 
literacy in Gujarat was 31%. The aggregate literacy shows that 
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literacy among non SC/ST population. After independence, 
tribal education received major support through plan outlays 
and schemes of assistance. These special efforts also helped 
the female sections of tribal community to some extent. 
However, there are not many special programmes to motivate 
tribal girls. When the literacy Figures at the taluka level are 
examined, the following pattern emerges in Gujarat, (i) 
Tribal literacy is high in talukas in which the general 
literacy is high, (ii) tribal literacy is low in the talukas in 
which general literacy is low. 
, HIGHER 
81. MINZ (Nirmal). Higher education in the tribal context. New 
frontiers in Education. 12,1; 1982, Jan-March; 50-3. 
We need a pattern of education and higher education among 
the tribals, which will promote self awareness, self respect, and 
self confidence in a whole society this can be achieved through a 
systematic incorporation of study of tribal history, their social, 
economic and cltural values in the courses of studies. A concerted 
effort is necessary to promote the tribal language and illiterate, 
social and cultural values in the process of work and life in 
colleges and schools. It can not be done with the present system of 
formal schooling and college education. 
, , ASSESSMENT, ANDAMAN AND 
NICOBAR. 
82, RAJAVEL(N). Higher education in Anadaman and Nicobar 
Islands. University News. 40,23;2002, June; 10-6. 
At present there are 188 primary schools, 43 middle 
schools and 36 secondary schools and 42 senior secondary 
schools. At the college level, thee are three colleges out of which 
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one is of education and the rest two are of degree level. As far as 
technical education is concerned, there are two polytechnics and 
one industrial training institute. In Andaman and Nicobar Islands, 
education developed slowly of course school education was the 
first step taken b the authorities in early 1950s. 
,HISTORY, BIHAR, NINTEENTH CENTURY 
83. PRASD (Sa tyanarayan) . Modern education among the 
tribals of Bihar in the second half of the 19"' century. Man in 
India. 51; 1971, December; 364-85. 
Government officials and missionaries took lead in the 
propagation of modern education among the tribals of Bihar. 
For this purpose it even relaxed the grants in aid rules. The 
zemidars of chotonagpus alos opened a few schools to 
promote education thus towards the end of the 19"' century 
various types of educational institutions were established for 
the benefit of the tribals. A distinguishing feature was the 
popularity of education among women in the tribal belt. 
They joined technical schools and learns handicrafts. But on 
the whole, the progress of education was slow. 
in relation to CULTURE 
84. HANS ( S A B D). Tribal Culture and education response 
search for a model of education for the tribal people. New 
Frontiers of Education. 16,1; 1986, Jan-Mar; 1-47. 
The tribal people of India are becoming more and more 
aware of their own culture. Some have begin writing about their 
culture and their history themselves to some extent yet another 
aspect however is that despite the above sense they were of 
unhappy confrontation with forces opposed to them still they fed 
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that their true destiny lies in their coming in the mainstream of the 
Indian population. 
in relation to HEALTH CLEANLINESS 
AMAR KUMAR SINGH, JAYASWAL (M) and HANS 
(Azariah). Cleanliness education in the tribals of South Bihar. 
Social change.2\,2; 1991, June; 4-17. 
The ICMR project introduced the dimension f health as an 
important component of the concept of modernity and developed 
the concept and scale of health modernity on a sample of 250 
control and 450 experimental group of rural tribals of Ranchi 
district, an inventory study ws done using specially developed 
target appropriate educational materials on the themes of 
cleanliness of body., food, water, home and village. 
,KERALA 
85. MENON (AGG), BHASKARAN (C ) and KUMARI 
SUSHMA (NP). Utilization of educational facilities among 
tribes. Indian Journal of Adult Education. 42,5; 1981, May; 
23-5. 
The extent of utilization of educational facillities by the four 
selected tribes of whined district is Kerala have been 
described. The result of the study shows that thee was a 
marked difference among different tribal groups with 
respects, to the extent of utilization of educational facilities 
offered by the tribal development department. The study will 
go a long way in helping the planners in designing future 
programmes for the betterment of tribal population. 
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- , KOLS, UP, MANIKPUR 
86. ZAIDI (Iqtidar H). Level of literacy among kols of 
Manikpur block U.P. The Geographer. 36,1; 1989; 60-5. 
Education as an important avenue provides a wide range of 
opportunities for alround development. Objectives of the 
policies and mission can not be fulfilled until and unless 
differentials in education among different social groups are 
not brought to the light. Survey shows that the literacy is 
very low among the kols of Manikpur block of Uttar 
Pradesh. 
-- , LAMBADAS, AP, WARRANGAL DISTRICT 
88. AILAIAH (K). Education and employment changes among 
Lambadas: A study in warrangal district. Tribal Research Bulletin. 
21,2; 1999, September; 34-9. 
Scheduled tribes are compared to other groups are extremely 
backward in all walks of life. According to 1991 census the total 
population of ST in India is 806.64 lakhs which constitutes 9.55% 
of the total population. The study mainly focuses education, 
employment pattern and change in among the Lambadas. The 
government grant them liberal concessions in the fields of 
education since it alone will remove their social and economic 
disabilities. According to 1991 census in A.P. out of total 
population of 11,58,342 lambadis only 81,083 were literate. Few 
Labadis had taken advantage of education, new opportunities for 
employment and self fulfillment. 
, LITERACY 
89. MUKHOPADHYAY (R) and GHOSH (Sudeshna). Quality 
of Indian tribal literacy. Journal of Educalional Planning 
and Administration. 16, 1; 2002, January; 55-72. 
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Primary education despite it being a crucial variable for the 
development of human resource of any nation is yet to 
receive its due importance in India. This position is 
explained using 1991 census figures by analyzing the poor 
quality of literacy in general and more precarious position of 
tribal literacy in particular in the country, it has been 
demonstrated with the help of sub-aggregate data that there 
is wide spread divergence across states in literacy both for 
the general population and tribal population, between rural 
and urban areas also between sexes. 
90. SOREN (Bhabatosh). Few words: Concerning literacy drive 
in tribal communities. Bulletin of the Cultural Research 
Institute. 8, 1&2, 1969; 5-7. 
Discuss the literacy problem in tribal communities 
provisions in the constitution for the development of backward 
people, governments approach towards tribal education, medium of 
education, preparation of text books, the materials relation to the 
education, timing of schools for tribal students, medium of 
instruction, the level of literacy given in schools and related 
problems have been discussed. 
, - , MAHARASHTRA, VIDARBHA 
91. SHASTRI (Prabha S). Pattern of tribal literacy of Vidarbha. 
Population Geography. 7, 1&2; 1987, July; 40-8. 
The spatial patterns of tribal literacy in vidarbha region in 
Maharashtra have been explained. Tribal literacy rate of total 
population the spatial patterns of total and tribal literacy 
correspond with each other. Tribal urban literacy is much higher 
than tribal rural literacy. Urban rural differential in literacy is 
wider for tribal than the total population. Tribal male literacy rate 
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is more than double of the female literacy rate and tribal female 
literacy in rural areas is extremely low. 
, , PROGRAMME 
92. NAIR (G Ravindran) . Salient literacy revolution among 
tribals. Denwcralic World. 16,4; 1987, Oct; 4; 15. 
In Bastar, a Salient revolution in literacy began when the 
farmer's literacy scheme was introduced in 1976-77. In the adult 
education classes started ten year ago. Hindi is the medium of 
instruction. Women are more regular in attending the classes and 
more proficient in learning alphabets. MP rank 24"' among states, 
union territories in the matter tribals. The literacy rate of tribes 
are MP is only 10.68% 
,ANDHRA PRADESH 
93. REDDY (VLN). Development of tribal literacy in Andhra 
Pradesh; Strategies for the coming decade. Journal of 
Education and Social Change. 10,3&4; 1996; October-
March; 3 1-6. 
According to 1981 census, the percentage, of tribal literacy 
in Andhra Pradesh is 7.82. Though there is increase in absolute 
number of illiterates from 1,266,015 in 1961 to 2,927, 265 in 1981 
i.e. more than doubled. The problems faced in developing tribal 
literacy in Andhra Pradesh are varied and many and a few are 
listed below, as low value given to education both by parents and 
students, non-enrolment of large number of school age children, 
high rate of dropout, high percentage of absenteeism, late coming 
to educational institutions, low level of academic achievement, 
slow progress in learning, medium of instruction through unknown 
language. 
69 
, --, - , NON-PARTICIPATION, 
compared with NON-TRIBALS, UP 
94. AVASTHY (Neelam). Non-Participation of tribals and non-
tribals of U.P. in literacy programmes: A comparative study. 
Indian Journal of Adult Education. 47,4; 1986; 20-4. 
The present study on the cause of illiteracy among the 
tribals and non-tribals reveals that while dissatisfaction with the 
contain of the courses conducted at the adult education centers 
was the main cause among others, of non-tribals illiteracy 
economic backwardness besides certain other factors was the 
predominant reason for the tribals keeping away from the centers. 
. . . . , , ._ , TOTAL LITERACY COMPAIGN 
95. VENKATARAMANA (M). Tribal literacy and the TLC. 
Social welfare. 48, 1; 2001, April; 23-4. 
In all the states and union territories under the 
societies registration Act, Zilla Saksharta Samities (ZSS) 
were established and total literacy compaign was assesed. 
The impact of the total literacy compaign was assesed in 
Kalahandi district in Orissa with particular reference to the 
effect on tribal literacy. According to the 1991 census, the 
literacy percentage of scheduled tribes in Kalahandi district 
was 18.54 percent. Result shows that 59.3 percent of the 
sample STS wes qualified according to NLM norms. 
, -, RAJASTHAN, DUNGARPUR 
96. INTODIA (SL), DANGI (KL) and UPADHAYAY (Rekha). 
Factors responsible for low literacy among tribals of 
Dungarpur district (Rajasthan). Journal of Education and 
Social Change. 10, 1&2; 1996, Oct-March, 41-7. 
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The literacy level in Dungarpur district is 18.42% against 
24.38% of the state which is considered to be the home of the 
tribals in the state. There are three factors of low literacy of 
women in Udaipur district, (a) Social factor such as 
infanticide, early marriage, early motherhood, Purdha system, 
untouchability, supersitions (b) Economic Factors such as 
general poverty of the people, market value of girls education, 
domestic affairs and female education, occupation of women, 
(c) Misceleneous, Factors, such as, geographical factors, 
political factors, educational factors. There are more dropouts 
in boys and more repeaters in girls. 
—-, MADHYA PRADESH 
97. DEOUSKER (MD) Education in tribal area of Madhya 
Pradesh. Vanyajati. 26, 3; 1977, January, 10-8. 
Scheduled tribes in MP reside in the districts of 
Shahdol, Dhar Sarguja, Raigarh, Baster, Mandla Jhabua, 
Kaner and Bilaspur etc. Education of tribals in primary, 
secondary and higher stage is far from satisfaction. Due to 
educationally congenial atmosphere at home the standard of 
tribal students coming out of schools has been observed to 
be below average with the result that they have not been able 
to compete with the non-tribal students; nor have they been 
able to provide leadership to their community on educational 
schemes. State government has made provision of 73 7.00 
lakh rupees for fifth Five Year Plan out of 1300 lakh, rupees 
of total amount for 1974-79. 
- -,— , WEST ZONE 
98. PAWAR (SS) and BHUVANENDRAN. Tribal education in 
the west zone of Madhya Pradesh. .Soc/o'/ welfare ,3A, 11. 
1988; 4-5. 
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It is a comparative study of tribal education in west 
zone of Madhya Pradesh with other states of India. Any 
education meant for the tribals should seek to cover 
environmental sanitation besides providing a venues for the 
promotion of the tribal arts and crafts. 
, MAHARASHTRA, DHULIA DISTRICT, NAVAPUR 
99. PARIT (Alok). Education in Navapur block in dhulia district. 
Administrator.23; 1; 1978, Spr; 277-84. 
The level of literacy in Navapur Tehsil from 1971 census 
is about 18%. Government is giving great emphasis to the 
development of these backward areas. There are various 
educational institutions now running in Navapur block which 
have significantly helped to raise the level of literacy. There 
are various schools but no college in the block for higher 
education. 1.Supply of free books to ST students studying in 
Std 1 to 5 2. Supply of uniform free of cost. 
, MISHING TRIBES, ASSAM 
100. REHMAN (ARM). Mishing tribe of Assam: Some aspects 
of their primary and secondary education. Indian Educational 
RevieM'.24, 3; 1989, July; 110-14. 
The mishings are one of the second major tribes of 
Assam. They are socially economically and educationally more 
backward. In major schools the rate of dropout of children 
admitted in schools particularly between primary and 
secondary levels is large. Such a state of affairs is due to 
various reasons some of which are poor economic condition, 
lack of communication, unhealthy rural environment and lack 
of adequate educational institutions in the locality. 
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, MOTIVATION FARMERS, ADULT LITERACY, 
compared with NON-TRIBALS, RAJHASTAN 
101. CHAUHAN (VL) and RAI (GC). Attitude of tribal and 
non-tribal farmers towards adult laterally and improved 
agricultural practices: A study, Indian Journal of Adult 
Education. 45, 3; 1984, March; 26-31. 
A study was conducted to find out the attitude of farmers 
towards literacy as also towards improved agricultural 
practices in the villages of Udaipur district of Rajasthan. It 
was revealed that non-tribal and small farmers and those who 
adopted new agricultural technology had a more favourable 
attitude towards literacy and improved agricultural practices as 
compared to non tribal and marginal farmers and those who did 
not adopt new agricultural technology. More importantly 
however or high significant and positive correlation was 
observed between the farmers attitude toward literacy and 
improved an agricultural practice a pre-condition for the 
prosperity of the rural life. 
, , FARMERS, ADULT LITERACY, MAIZE 
TECHNOLGY 
102. CHAUHAN (VL). Attitudes of Tribal and non-tribal farmers 
towards adult literacy and improved agricultural practices in 
relation to their knowledge of new maize technology. Indian 
Educational Review. 22, 2; 1987, April; 19-31. 
The adult education and extension, workers should 
attempt to change the attitude of tribals, non-adopters and 
marginal farmers, so that it may be more favorable towards the 
adult literacy programme as well as toward improved 
agricultural practices. 
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. . . - , , HARIJAN SCHOOLS, ORISSA 
103. BANA BIHARI KAMILA. Study of attitude of students 
towards schools of Harijan and Tribal welfare department High 
School of Orissa. Journal of Educalion and Psychology. 43, 3-
4; 1985-86, Oct-Jan; 1987-91. 
The attitude of SC and ST students of Harijan and tribal 
welfare department described towards school to that of the all 
other caste student. The study evidences no sign\f'ica.nt 
difference in mean scores on attitudes towards school between 
the SC and ST student of both type of schools. The all SC and 
ST student posses lower attitude towards school than that of all 
other caste students. 
-, MUNDAS 
104. UPADHYAYA (Rekha). Education and social change 
among Munda community. J of Rural development. 8,2; 
1989; 181-6. 
The inspection of education on different aspects of the 
Munda community life like social relations, culture and 
dress pattern in Ranchi district of Bihar. Education is one of 
the important factors which have a bearing on the most 
thought pattern and the personality structure of individuals. 
It is held by social changes in the social structure of a 
community. 
--, NOMADS 
105. BIRENDER DEV. Educating the wom^ds. Fronlier. 11, 22; 
1995, Jan 7; 14-5. 
The challenge of spreading literacy in van gujar 
community was taken up by Rural Litigation and Entitlement 
Kendra (RLEK) on NGO based in Dehradun. The literacv 
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programme in this colorful community which aims to cover 
nearly 20,000 adults has several innovative features. The 
same organization which is implementing the literacy 
programme is also engaged in a protracted struggle for 
protecting their livelihood. Van Gujar children have to 
access to school of any kind. 
— , OCCUPATIONAL ASPIRATIONS, compared with 
NON-TRIBAL, RURAL 
106. DANGI (KL) and INTODIA (SL). Occupational aspirations 
of tribal and non-tribal educated rural youth. Tribal Research 
Bulletin. 21,1; 1999, March; 1-8. 
At present reckoning the youth population in India is 
expected to increase to 356 million by 2000 AD. It seems in 
the present context that educated rural youth face a great 
problem in their employment. Most of the youth migrate 
towards urban setting in search of government and semi-
government jobs. The occupational aspirations among overall 
categories youth were similar. 
-, OPPORTUNITY, compared with NON-TRIBALS 
107. COEFFICIENT of educational equality for scheduled castes 
and tribes: A decade study: An analysis of progress in 
educational opportunities. 1977-78 over 1967-68 Quarterly 
Economic Report.24, 4; 1979, Oct-Dec; 35-45. 
The first ratio is a proportion of scheduled caste and 
tribes in enrolment in different school sections as against 
other communities. The second is a proportion of scheduled 
over age in relation to classes they were studying. They could 
not stand in open completion with the students of other 
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castes, it may be due to the absence of any educational 
background at home. 
--, ORAON, compared with NON TRIBALS 
108. KAUSHIK (Avanindra) and RAI (PK). Comparative study 
of some personality variables in oraon tribals and non-tribal 
students of Sagar University. Bullelin of the Tribal Research 
Institute, Bhopal. 22,2; 1994, August; 37-42. 
We compare the oraon tribal students with their non-
tribal counter parts, residing in the university hostel on four 
personality variables, i.e. authoritarianism, dogmatism, 
rigidity and intolerance of ambiguity. The data taken in 
which 130. Graduate and post graduate students of oraon 
tribe, covering 100 males and 30 females and 130 non-tribal 
students covering 100 males and 30 females. The tribal and 
non-tribal boys differed significantly on authoritarianism and 
intolerance of ambiguity in favour of tribal boys. 
, ORISSA 
109. MISHRA (RN) and BEDI (RN) Orissa: Promoting education 
among tribals. Link. 18,13;1975, Nov 9; 14-5. 
As against the total literacy of 26.2% that of the ST is 
only 9.5%. Adivasis are often reluctant to send their children 
to school. Residential schools have been set up to provide 
boarding charges, reading and writing materials for adivasi 
students. The planning commission has told the state Govt, 
that the total central assistance stand at Rs. 29.93 crores 
against the special central assistance of Rs 64.82 crores. To 
save the tribals from exploitation by money lenders and to 
provide an adequate price to their produces, the government 
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has set up Orissa state mJ^a\ developme.ivlj^o-operative 
society. 
, , KORAPUT DISTRICT 
110. JENA (BC). Problems of tribal education in koraput district 
(Orissa): Its implication. Kow^o/a//. 34,1; October; 21-3. 
The district koraput is the second largest tribal 
populated area in India, next to Baster in Madhya Pradesh. 
Literacy among the tribals is only 1.50% as per census as 
1981. There are 3923 primary and 290 middle schools. The 
tribal enrolment in the primary classes as are follows: Kondh 
tribe 55.67%; Bhatra tribe 53.74%, Koya tribe 54.97% and 
Gonds 47.4%. When enrollment of tribals in primary school 
comes to 100, its drop out in class II comes 54%; and class V 
there remains 4 students. Out of 26 tribal branches living in 
Koraput, only 516 are matriculates, 68 are intermediates 42 
are graduates and 28 are educated in different technical 
education. 
111. MOHAPATRE (PC). Problems of tribal education in koraput 
district (Orissa State). Tribal Research Bulletin. 5,2; 1983, 
March; 28-33. 
Like in other sectors, in educational development, 
Koraput district was one of the most backward districts in the 
state at all levels during the post independence period 
particularly during plan period. The growth rate of literacy 
among the STs in respect at the state indicates as, Keonjhar 
(+68.06%), Sundergarh (+57.10%), Mayurbhanja (+34.09). 
The fundamental problems of education in tribal areas can be 
grouped under 3 broad heads: (1) Socio-economic constraints 
(2) Ecological constraints and (3) Internal constrints of the 
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school system, such as timing, medium of instructions and 
right type of teachers. 
, , MAYURBHANJ 
112. YADAPPAVANAR (AV). Tribals education in Mayurbhunj 
Social Welfare. 48, 12; 2002, March; 11-3. 
Out of the thirteen districts in Orissa, Mayurbhanj is 
one of the districts with highest scheduled population and 
having lowest literacy rate. The literacy rate is 37.88 percent 
as per 1991 census. An attempt has been made here to 
measure accessibility in the schools of different levels for 
population living in habitations which are categorized as 
predominantly tribal in composition. Lack of proper 
communication network has failed to produce desirable 
results in tribal literacy. Tribal children do not avail 
infrastructural facilities such as school buildings, teachers, 
black boards and other requisition. 
,PERFORMANCE TESTS, compared with NON-
TRIBALS, TRIPURA 
113. CHATTERJI (Neera). Comparison of performances of tribal 
and non-tribal boys of Tripura on five performance tests. 
Educational Miscellany. 3, 3&4; 1966, June-September; 8-12. 
The present work has three sets of variables (a) two 
broad groups consisting at 500 tribal boys and 500 non-tribal 
boys of Tripura (b) the broad groups subdivided into 5 age 
groups of 11+ to 15+, each group consisting of 100 boys (c) 
five different performance tests individually given to each 
and every boy of both the groups. The frequency distribution 
of the five tests pass along block design form Board Memory 
and picture tests are found to be skewed on the lower side. 
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The scores obtained by both the tribal and non tribal groups 
are rather lower than those that could be normally expected. 
The tribal boys have in general, scored lower than their non-
tribal counterparts should not be attributed to their inferior 
innate intelligence on the basis of the present evidence. 
,PLAN, SUBPLAN AREA, ANDHRAPRADESH 
114. SUJATHA (AP). Educational development among tribes : 
Study of sub-plan area in Andhra Pradesh. Journal of 
Educational Planning and Adminislradon. 10, 1; 1996, Jan; 
70-2. 
Andhra Pradesh has the lowest tribal literacy rate. East 
Godawari and warangal were Singled out because they have 
the highest and lowest tribal literacy rates, respectively 
within Andhra. Socio-economic factors affecting tribal 
participation and their utilization of educational facilities 
have been delt. 
-—, PRESENT AND FUTURE 
115. SENGUPTA (SC)Tribal education: Present position and 
future progress. Indian education. 6,1; 1966, December; 
1967, January; 37-51. 
There are following suggestions to improve the position 
of tribals education. (1) Firstly, they should be given the 
education about know-how of soil conservation, terracing, 
animal husbandry etc. (2) The school hours and vacations 
should be adjusted to harvesting seasons. (3) It should be 
possible to teach the elements of cooperative marketing, the 
money lenders Act, forest laws, land laws etc. from the 
seventh standard. (4) The tribal education should be made 
vacation biased without delay. Under the pre-vacational 
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training scheme, the school dropouts are trained in some 
crafts during the age 11-14. 
- - ,PRISONERS, ORISSA 
116. RATH (Sujata) and PATI (Sura Prasad). Educational 
status of prisoners in Orissa and adult education for them. 
Jsdiicalional Review. 44, 10; 2001, October; 193-4. 
A sample of fifty male prisoners were taken from each 
of the rural, tribal and urban slum-based habitation from 
where they hail. Literate and illiterate prisoners of both 
serves were lodged in the same prison. 53.23% male 
prisoners and 45.12% female prisoners were illiterate. 50% of 
rural-based prisoners, all these tribal-based prisoners and 
46% of urban slum-based were totally illiterate. Majority of 
the tribal areas based prisoners belonged to age group of 15 
to 35. Tribal based illiterate prisoners were interested to see 
dance and music programmes most of the time in the TV. 
Some educational programmes be prepared in the form of 
dance, music and song telecast through close circuit TV in 
the tribal jails. 
—,PROBLEMS 
117. CHINCHALKAR (JH). Problems of tribal education in India 
Vanyajati. 25, 4; 1975, October; 10-7. 
The national integration in the context of tribes means 
that they should come to occupy their rightful place in 
cultural, social, political and material sphere with the rest of 
the community in India. To most of the tribal students, it is 
their first initiation to book education, something absolutely 
new in their cultural environment. The object poverty of the 
tribes erodes the education-base for learning to take roots. 
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Most tribal students live below even this poverty line and 
their figures are increasing alarmingly; quite a few not being 
able to afford even 35 paisa per day. 
118. KUNDU (M). Tribal education in India: Some problems. 
Journal Indian Education. 10, 2; 1984, July; 1-7. 
Tribal education in India is beset with multiplicity of 
problems. Some of which for convenience can be grouped 
under the following heads, (a) Existing policy and 
programmes such as attitude of assimilation, more stress on 
confessional provisions little attention to the development of 
tribal languages and cultures, absence of special educational 
programmes for tribals, tribals schools based on wrong 
principles (b) Socio-economic cultural and ethnic problems 
such as low socio-economic status, tribal concept of pleasure, 
existence of ethnic stereotypes, tribals concept of learning. 
119. PANDA (Premananda). Barriers to educational development 
in tribal areas. Indian Journal of Adult Education. 49, 3; 
1988; 79-83. 
After the enactment of our constitution it had become a 
responsibility of the government to raise the level of literacy 
of the tribals. The possible course of allegation against 
tribals would be our ignorance of their ways of life and our 
ethnocentric ideas. Ignorance their economy social practices 
and social values are responsible for wrong branding them as 
misfits. 
120. SHARMA (Khem Raj). Improving the quality of tribal 
education. Education Quarterly. 32, 4; 1980; 22-6. 
Socio-economic development of the tribals any efforts 
made by the central and the state government for simplifying 
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education can bare no fruits as long as the majority of tribals 
remain illiterate. Educational development in tribals is 
possible only when we link up education with the social 
development programmes. 
._-., , PROBLEMS AND PROSPECTS, MP 
121. MAURYA (RD). Education for tribal in MP: Problem and 
prospects. Kvnikshelra. 33, 3; 1985, Jan: 28-32. 
Education can play a crucial role inculcating an 
awareness among the tribals about their legitimate rights and 
thus help them to cope up effectively with the challenges of 
modern life. In conclusion, It is suggested that there is 
absolute need for an integrated approach rapid expansion of 
education among tribals. By integrated approach we means 
that the educational and economic development must go on 
side by side. All the aspects of tribal life should be 
developed simultaneously. 
—-,-- , ASSESSMENT, WOMEN, ORISSA 
122. PANDEY (Saroj). Women's education and development in 
Orissa: An analysis. Social change. 22, 4; 1992, December; 
27-33. 
Literacy among women has increased tremendously 
since independence, 70% women in the state are still 
illiterate apart from the dogmatic attitude of society towards 
women, lack of proper facilities for girls education, 
inadequate utilization of facilities, lack of working women's 
hostels, large number of SC/ST population seem to be the 
major contribution factors for the low rate of women's 
literacy. 
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—-, - , EDUCATIONAL BACWARDNESS 
123. SHARMA (KR). Study of educational backwardness of 
tribal students. Educational Quarterly.35, 2; 1983, April; 33-
8. 
To remove the education backwardness of the tribal 
students, it is necessary to have the awareness about the 
reasons of bacwardness. In spite of the tremendous effort of 
government, the level of education is very disappointing. The 
reasons for the educational backwardness are as (1) Financial 
Reasons (2) Academic Reasons (3) Family Reasons (4) 
Sickness (5) Social Reasons (6) Psychological Reasons (7) 
Lack of encouragement (8) Low level of intelligence. Special 
efforts and special programmes are essential for the 
elimination of the evils and drawbacks. 
-—, , RAJASTHAN 
124. VYAS (NN). Problems of tribal educational development in 
Rajasthan. Tribe. 4 ,1; 1967, June; 63-9. 
An attempt has been made to analyse the problems of 
the tribal educational development of the state. At present 
there are 98 hostels run by department of social welfare 
government of Rajasthan, out of which 42 for Scheduled 
tribes, 36 for scheduled caste and 18 for denotified tribes and 
2 for Nomadic tribes. Training in tribalize culture arranged 
by Tribal Research Institute and Training Centres should be 
accepted at least those teachers being selected for schools in 
the tribal areas. 
, SOCIO-ECONOMIC 
125. SUR (AK). Problems of education of the adivasis. Modern 
Review. 127,5; 1970, Nov; 337-42. 
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Educational development among adivasis is indeed a 
supreme problem of the day. As against Indian's literacy rate 
of 24.0%, the rate of literacy among adivasis is only 8.54%, 
among women it is only 0.2%. Since independence some 
work has of couse been made as is indicated by the rise in 
literacy from 0.7% in 1931 to 8.54% as at present. There are 
various reasons of illiteracy among adivasis (I) Socio-
economic condition (ii) Wrong kind of education (iii) Wrong 
timings (iv) crafts and arts (v) Ban of segregation l(vi) Police 
Torture (vii) An unrealistic element. 
• -, , WOMEN, NORTH-EAST 
126. KOKOTY (Suchitra). Educational development of the tribal 
women of the North-Eastern region of India-Bottleneck: 
Some variable and remedial measures. Educational Review. 
94, 5-6; 1988, May-June; 94-6. 
The drawbacks of the tribal women in the matter of 
education are given. It was found that the males do not 
encourage the females for education. Another Set back is 
poor economic conditions are also main problems of 
backwardness in the field of education of the tribal girls. 
Some suggestions for women's education in the tribal society 
of North-Eastern Region are put forward as the establishment 
of special schools in tribal areas is a must and should be 
provided with the facilities for free education, scholarships, 
books etc. 
- , PROFESSIONAL EDUCATION, MYSORE 
127. SHIVANNA (KT). Study of the opinion of SC/ST students 
in professional courses. Journal of Education and Social 
Change. 10, I&2; 1996; April-Sept; 62-9. 
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In all 380 SC/ST students were on the roll of 4 
colleges, 2 medical and 2 engineering colleges. Both 
engineering colleges are run by private management, while 
one medical college is a govt institution, the other is a 
private one. All the four professional colleges are situated in 
Mysore city. Out of 3 80 total SC/ST students, 310 responded 
by filling up and returning the questionnaire. This include 
111 Medical and 199 engineering students, out of which 22 
medical and 23 engineering respondents were females. 
, PROFESSIONAL EDUCATION, TECHNICAL, IIT 
128. VINEY KRIPAL. SC & ST students in higher education: A 
Study of on Wi:. Economic and Political Weekly. 20, 99: 1985, 
July; 1238-48. 
Academic performance of SC/ST student has been 
classified in four categories. None of the SC/ST student has 
very good performance nor very bad performance. Most 
students when they join IIT are quite young. They are 
pressurised by the academic requirement and adjustments of 
the new and unfamiliar set up of hostel life. They have to 
face academic and social problems such as (a) competition in 
IIT (b) difficulty with the core programmes (c) Non-
attendance of special tution. (d) social life of IIT (e) Inability 
to visit home (f) criteria for friendship. 
—-, -, TECHNICAL INSTITUTE 
129. KUMAR (S) and MEHTA (AK). Study of SC and ST 
students in a technical institute of education. The Indian 
Journal of Technical Education. 21, 1; 1998, November; 27-
32. 
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About 6.7% students belonged to SC and ST category in 
the faculty of technology and engineering of the MS 
University Baroda. These students belonged to families where 
about 70% of parents belonged to low status and had low 
income generating occupations. During the course majority of 
students did not face problems related to accommodation and 
finance. However 25% did face some problems which hey 
were in a position to overcome. 80% of students faced 
problems in understanding instructions in the classrooms. 
, RAJASTHAN 
130. CHAUDHARY (ND). Educational development among the 
Scheduled Tribes in Rajasthan. Education Qiiarlerly. 27, 3; 
1975, October, 26-31. 
The literacy status of the persons in the state was lower 
(19.07%) compared to the national average (29%) and much 
lower was the literacy status of STs persons (6.47%). The 
highest percentage was found in Bikaner district (34.29%). 
But they are numerically insignificant. The lowest percentage 
was in Sirohi district (1.77%) compared to percentage 
variation in general population (20.17%), it was 33.02 among 
the scheduled tribes. 
---, RESEARCH, SOCIOLOGICAL DIMENSION 
131, ROY BURMAN (BK). Pattern of tribal education, status of 
research and sociological dimensions for projecting the 
future. Journal of Educational Planning and Administration. 
1,2; 1987, April, 126-36. 
The government has provided a number of incentives 
and facilities for children belonging to scheduled castes and 
scheduled tribes. Special coaching programmes have also 
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been ananged to enable the scheduled tribes Santhal and non-
Santhals undergraduate students studying in different degree 
colleges of Santhal Paragana were identified with the help of 
a problem checklist. It was found that the intensity and 
frequency of academic, financial and social problems were 
significantly higher for the Santhal students in comparison to 
non-Santhal students. 
-- role in DEVELOPMENT 
132. JHA (Raghunath). Adult education and tribal development. 
Mainstream. 24, 50; 1986, August 16, 35-7. 
Any educational programme, particularly a programme 
of mass adult education, can not be achieved by governmental 
efforts alone. It has to be collective-backed by popular 
participation. Voluntary agencies, universities and colleges 
have made encouraging contributions. AE has changed 
people, rather than provided any direct material benefits. The 
participants with a self -confidence, rarely found in tribal 
farmers, mentioned that from being considered as bud us they 
had become somebody, they knew something, they had 
become literate and would read simple texts dealing with 
agriculture, notice boards, documents relating to banking and 
sign their names and write post cards. 
-, , ECONOMIC URBAN 
133. DEBI (Sallabala). Education and economic development of 
tribals in on urban setting. Journal of Education, Planning 
and Administration. 4, 4; 1990, October, 65-70. 
Tribals all over in India are considered most backward 
both socially and economically. The tribals residing here are 
migrants and are becoming permanent residents of 
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Bhubenewar because of their employment. The sample of 100 
households were selected from each ward through simple 
random sampling. The main finding of the study have brought 
the following results. There is a very close association 
between education of tribals and economic development. The 
value of correlation rises as are moves towards higher level 
of education. The results of multiple regression equation 
reaffirm that the findings that the contribution of education 
of tribals is very significant to economic development. 
-, , MAABADI SCHOOLS 
134. MADHAVI LATHA (M) and UMA (V) . Education and 
development of tribes: Maabadi schools as social change 
agents. Journal of Education and Social Change. 8, 4; 1998, 
Jan-June; 19-26. 
The ITDA provides training to the volunteer and 
deposits in the village committee accounts Rs. 150/- per 
month as assistance and incentive for running the school 
which can be used for books, improving accommodation, 
paying part of the honourarium to the instructor etc. At 
present, there are 27 Maabadi schools functioning in Paderu 
mandal which were started in the year 1993. One school is 
not working due to lack of cooperation from the villagers. 
There are 6 more Maabadi schools started newly in the year 
1994. These schools have brought nearly 800 children in 
Paderu Mandal into the fold of education for the first time. 
—, , SOCIAL TRANSFORMATION 
135. HEREDIA (Rudolf C). Tribal education for development: 
The need for a liberative pedagogy for social transformation. 
Journal of Education and Social Change. 10, 1&2; 1996, 
April-September, 51-68. 
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The development process has presented our tribals with 
an acute dilemma. Two things are of critical importance in 
this dilemma: the kind of development we strive for and our 
understanding of ethnic identity. It was uncritically assumed 
that education could cure all kinds of social problems and 
particularly that it could bring about more equality among 
men. True education is a basic social force. Present social 
structure could not survive an educated populations, even if 
only a substantial minority were educated. People are 
schooled to accept society. They are educated to created or 
recreate one. 
- role in INTEGRATION 
136. NAIR (SP). Tribal Education as the basis of Integration. 
Indian Review. 65,(4); 1996, April; 126-8. 
Education is essential in building up a strong and 
united India. National integration cannot be built by brick 
and mortar by education alone. Education for the tribal 
should be such as may help them adjust to the changing 
environment. Such education will help in eliminating the 
group frustration of the tribals and will ensure the cultural 
integration. The tribals should be made to take interest in 
industrial undertaking. A tribal individual is ordinarily hard 
working person, but his requirements should be completed. 
- role in OCCUPATIONAL STRUCTURE, BHOTIA 
137. SRIVASTAVA (Kaushal K), NAURIYAL (DK) and 
SRIVASTAVA (Taniya). Occupational structure and 
educational status of tribals: A case study of Bhotia tribes of 
UP Hills. J of Education Planning and Administration. 10, 2; 
1996, April; 173-8. 
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The tribal population in the hills of UP accounts for 
18.09% of total population in the entire state. Bhotia have a 
great reputation as weavers. The main branches of Bhotias 
are Jadhs, Marchhas, Tochas, Shokpas or Rawat, Vyas and 
Chandas. Although the education level among all the tribes 
is quite low, the degree of illiteracy is relatively lowest 
among Bhotias. Though the incidence of illiteracy is higher 
among tribal women in general. Bhotia women are more 
educate as compared to other tribal women. 
—- role of DISTANCE EDUCATION 
138. PRASANNA KIMAR (V). Education for social change: Role 
of distance education in tribal upliftment. University News. 
32, 14; 1994, April 4; 14-7. 
Education has come to be recognised as the major 
instrument of social change. It includes formal informal and 
non formal methods of learning. Children of the tribal poor 
either do not get to enter this system at all or drop out from it 
before they have gained anything beneficial by way of 
education and work requirement open learning system has 
tremendous potential for the fulfilment of the eighth plan 
objectives objectives of "education for all" vocationalization 
of education, training and training for wage employment and 
self employment of the rural population. Distance education 
can give the rural folk direction in developing their economy, 
ways and means of solving their financial problems, skills 
development, proper utilization of leisure, professional 
growth and a scientific temper. 
90 
._._, , NOMADIC, EX-CRIMINAL 
139. SHASHI (SS). Distance education for disadvantaged 
Nomadic & Ex-criminal communities: A Sociological review. 
VanyajaU. 47, 2; 1999, October, 1-3. 
Bakarwals, Gujjars, Todas, GoUas, Gaddis, Rebaries, 
Idyans and Kurumabas are classed as nomads or semi-
nomads. There are around 128 castes and 198 sub-castes or 
cJas in the list of ex-crimina) tribes. Adimjati Sewak sangh 
and some other NGOs tried to educate the children of the 
nomadic groups opening ashram schools in the tribal belts for 
them but the teachers were reluctant to serve in such remote 
areas. Transistors and radio in tribal areas are very popular 
through which distance education programmes can be 
conducted successfully. 
-— role in EQUALITY. SOCIAL 
140. RAMASWAMY (Uma). Education and equality. Economic 
and Political Weekly. 20, 36; 1985, September, 7; 1523-28. 
The growth of literacy among Harijans in Andhra 
Pradesh was dramatic between 1941 and 1981. The assurance 
of financial support from school to university is the bulwark 
of higher education. The five year plans have been the major 
virtual. For implementing the various schemes. The growth of 
literacy and the among once of a small stratum of educated 
elite bears testimony to the ability of Harijans to take 
advantage of the reservation policy and improve their social 
and economic condition. 
role in KOTHARI COMMISSION 
141. SHRIKANT (IM). Education Commission and backward 
c\?isses. Vanyaja/i. 14, 3; 1996, July; 95-8. 
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Some of the recommendations of Kothari Commission 
regarding equalization of education opportunity for ST are 
the following (1) The problems of nomadic and semi nomadic 
tribes should be specially studied and mobile educational 
facilities provided where there are sizeable groups. (2) 
Hostels should be provided for the children of denotified 
communities. (3) Five year effective education should be 
provided for all tribal children by 1975-76. (4) Special 
efforts should be made to place tribal students in vocational 
institutions. (5) There should be sub-cadres among officers in 
all departments to which persons will be selected for their 
competence and aptitutde to work among tribals. (6) The 
UGC should set aside funds for tribal research by 
universities. 
- role in LANGUAGE 
142. MIDALATA RANI. Tribal Languages and Tribal Education 
Social Action. 5Q(4); 2000, Oct-Dec; 414-9. 
A tribal child born into a culture which uses language 
different from others. The tribal learners includes both the 
child at school and the adult learner seeking literacy. The 
monolingual tribal child faces cognitive and communicative 
problems where the instructions in major regional language. 
The education is therefore merely symbolic. There is a need 
to explore the commonness in structure and culture in terms 
of material production between . tribal and non-tribal 
languages. Secondly, adult literacy among the tribals need to 
be improved though bi-lingual instruction. Thirdly, mother 
tongue should be the medium instruction at primary school 
level. Lastly, oral literature must form part and parcel of 
92 
instruction materials. Tribal children's own words and stories 
are to be used as the basis for primers. 
, , DIALECT, MANIPUR 
143. SHAHJAHAN SARDAR. Role of dialects in syllabus: Some 
thoughts on tribal education in Manipur. Vanyajati. 45, 1,; 
1997, January, 15-7. 
In Manipur there are 29 recognised tribes and each of 
them had their own dialect. There are some important 
problems related to such issues. Since most of the dialects do 
not have any written form, text - books in those dialects 
seldom available. If the number of children speaking one 
dialect is very small, the printing of textbooks in that dialect 
is not viable for all practice reasons, including economic 
consideration. Linguistic problems can be taken care of by a 
team of linguistic anthropologists or even linguists and 
anthropologists. Following are the suggested steps given 
below, (a) Devising writing systems for unwritten languages, 
(b) Writing grammars of the dialects, (c) Writing text books. 
(d)Training teachers (e) Helping standardization by 
compiling dictionaries and taking other necessary measures. 
(f) Bringing out small newspapers to begin with in the 
dialect. 
- , role of MANAGEMENT, TEACHERS .MORALE, 
ORISSA 
144. PANDA (Upendra Nath). Management, organizational 
climate and teachers morale in Orissa schools. Indian 
Educational Review. 24, 3, 1989, July; 89-94. 
The sample consisted of 100 secondary schools, 21 of 
them run by the state government and 79 by private agencies. 
93 
In the first stage, two costal districts and three tribal districts 
were selected. The enrolment of students of students in 
private schools is much less compared to those of government 
schools. Many private school teachers sign for the approved 
scale, they get a reduced amount. The government schools are 
generally houses in pucca buildings whereas 20% of private 
schools have the some type of building. Almost in all the 
private schools, the furniture. Science appratus and teaching 
aids are not adequate. The teachers of 50% of the private 
schools visit the houses of problems children and give 
necessary instruction, but in case of government schools this 
is completely absent. 
role of PARENTAL DEP RIVATION, DENOTIFIED 
TRIBES 
145. KHAN (MA). Parental deprivation in relation to academic 
achievement of denotified tribes. Indian Educational Review. 
14, 4; 1979, June; 42-7. 
The parental deprivation has on adverse effect on the 
academic achievement of the students. There are several 
factors which may effect students achievement : age, study 
iiabits, teaching and learning methods, socio-economic 
factors and biographical data. A sample of 587 students 
consisting of boys and girls was selected from the 
government Ashram-type schools and other schools and 
colleges of UP. The performance of parental group children 
appeared to be more achievement-oriented than the other 
group in that context. 
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role of POLITICAL ORGANISATION 
146. RAJNIKANTH (G) and SUMANCHADRA (K). Education 
of tribals: Role of tribal political organisation. Man in India. 
68, 4; 1988; 459-64. 
The post independent efforts have resulted in steady 
growth of literacy level among tribal groups. However the 
efficacy of efforts are not in tune with desired goal. 
Regarding education the tribal societies are suffering from 
guiding and goading factors. Political organisation of tribals, 
through lost its original strength and applicability, still can 
act as guiding factors, providing that certain encouragement 
is shown by tribal leadership and if the latter may receive 
attention from our planners and administrators. 
role of RAMKRISHNA MISSION, NORTH-EAST 
147. GOKULNANDA (Swam'i) Tribal education in North Eastern 
India: Role of the Rama Krishna M.\ss\on,Social Welfare. 29, 
2; 1982, May; 13-4, 26. 
There are the educational activities which have been 
only highlighted. The principal aim of the Rama Krishna 
mission in this respect is to impact general education 
together with vocational training, so that the tribal can earn 
their livelihood and build up their economy. 
role of RASKA 
148. KUNDU (M). Concept of raska: Implications for tribal 
education. A e^ii' Frontiers of Education. 12, 2; 1982, April-
June; 42-6. 
The present corrupt form of raska under the harmful 
influence of strong intoxicants is one of the factors 
responsible for the large-scale dropouts, wastage and 
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stagnation in tribal education. Tribal children are initiated 
with different festivals, which merge them slowly into the 
society of adults. There is no difference for them between 
learning and the realization of the concept of raska. 
-^roleof TEACHERS 
149. SHARMA (Asha). Role of the teachers in promoting tribal 
education. Educational Review. 106, 8; 2000, August, 131-3. 
Education is a fundamental rights of all members of the 
society. Continuous efforts are made to be made to extend 
education all tribes children through formal and non-formal 
system and through special schemes for the socially deprived 
groups. The active participation of the school teachers in the 
process of change may perhaps com.e in the way of fulfilling 
his normal responsibilities of teaching. A teacher should have 
high character, he may by his conduct convert the school into 
a miniature community, make it a good environment. The 
teacher should be sufficiently equipped to handle the new 
school curriculum, considering the socio-cultural milieu of 
the ST and instructional material in tribal languages, at the 
initial stages, to create an awareness of the rich cultural 
identify of tribal people as also of their enormous creative 
talent. 
, SANTHALS 
150. BARKA SAREN. Problems of education among the santals 
and other backward communities. Vanyajati, 8, 3; 1983, 
January; 12-6. 
Santhals have a cultural tradition of their own which 
formulates their social conduct, belief, habit and way as 
living and thinking. According to them the process of 
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education should be based on their tastes and habits, subjects 
for their study should be adopted from their traditional life so 
that they may find pleasure and interest in mastering them. 
This idea, commendable, but the problem is how to 
implement it, while existing arrangements for giving 
education are not sufficient, some new and extra arrangement 
will be an over burden for the country. 
, SCHOLASTIC, BACKWARDNESS 
151. NAIDU (A Ram Chandra Rao). Scholastic backwardness in 
tribal children. Social Change. 5, 6; 1966, May; 20-5 
To a tribal child going to school for the first time, it is 
a new and critical experience. After separating himself from 
over protection of his home the child has to adjust himself to 
a great extent. If he fails in this adjustment he is likely to fall 
into the rut of scholastic backwardness. To reduce the 
scholastic backwardness of tribal children, the scheduled 
tribes commission made a few recommendations in their 
report for 1960-61. These are (1) where 30 children of 
schools age are in one locality the school should not be 
located of a distance of more than one mile (2) vacations or 
holidays should coincide with agricultural and forest 
operatioin (3) The emphasis in education should be on a craft 
or technical bias (4) The teachers should have thorough 
knowledge of tribal life and their culture. 
, SCHOOLING, BAIGACHAK, MADHYA PRADESH 
152. KAILASH. Tribal Schooling in Baiga chak: Some 
observation . Tribal Research Bulletin. 20, 2; 1998, 
September; 25-39. 
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A Cluster of 52 Baiga' dominated forest villages in 
Mandla district of Madhya Pradesh is a classic example of 
this proposition. 10 out of 12 selected schools have the 
enrolment size of less than 50 students ranging from grade I 
to V. while one each of the two schools has the size between 
51 to 100 and 101-150 students respectively. Drinking water 
and the sanitation facilities also are not available to schools. 
The schools of Baiga chak lack of class rooms teaching aids. 
The forest department provided the site for the school and the 
rest requirements were managed by the villagers themselves. 
, SCHOOLS, ACADEMIC ACHIEVEMENTS 
153. RATH (KB) and SAXENA (RR). Effect of pupil and school 
level variables on the achievements of scheduled caste/ 
scheduled tribe students. Indian Educational Review. 30, 1; 
1995, August; 175-89. 
The sample of the study comprised 5,292, SC/ST and 
17,77, non SC/ST students studying in classes IWV were 
selected from eight states. It was found that SC/ST students 
had significantly low attainment in both language and 
mathematics in most of the states. It was observed that the 
size of the achievement gap in mathematics did not vary 
significantly between the schools in any of the states. Further 
probing pupil background variables revealed that father's 
occupation and mother's education played a major role in 
case of non SC/ST students. The parental involvement 
reduced the SC/ST students achievement gap in language to 
some extent in Karnataka. 
- ,- , ACADEMIC ACHIEVEMENT, HP 
154. TILAK RAJ. Study of academic alienation among tribal 
high school students of Himachal Pradesh in relation to their 
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home and school environments. Experiments in Education. 
12, 4; 1995, July; 71-4. 
Male and female tribal high school students did not 
seem to differ significantly with regard to their level of 
academic alienation. Tribal high school students belonging to 
high and low levels of home environment appeared to exhibit 
significant difference in their academic alienation. There was 
no significant interaction between sex of tribal high school 
student and punishments factor conformity factor, rejections 
factor, protectiveness factor, social isolation factor. 
, , ASHRAM SCHOOLS 
155. SHYAMANAND SINGH. Ashram schools at work. 
Vanyajati. 38, 2; 1990, October; 29-39. 
During the second Five Year Plan, Ashram schools 
were set up in the different parts of the country. In such 
schools education was imparted upto 5"' standard. At the 
primary levels, it catalogued the problems such as poor 
economic conditions of the parents, distance of the schools 
from residence, timing of school not suitable to the tribals, 
lack of good schools and teachers, equipment and enrolment, 
medium of instruction. There are quite a few cases of 
dropouts in the Ashram schools. The following are 
responsible for this, such as selection criteria of students are 
defective, the boarding, lodging and teaching facilities in the 
Ashram schools are not proper, absentee warden and coach 
are not teaching properly. 
, , , MAHARASHTRA 
156. SIRSALKAR (PR). Ashram schools in Maharashtra .rr/7ja/ 
Research Bulletin. 4, 2; 1982, March, 11-6. 
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On the l " April 1979 the total number of Ashram 
schools functioning in the state were 329. The distribution of 
Ashram schools was thane (57), Dhule (52), Nashik (52), 
Chandrapur (36), Yavatmal (20), Jalgaon, Amrovati and Pune 
(14 each), Ahmadnagar and Nanded (13 each), Kulaba and 
Bhandara (7 each), Nagpur (5), Aurangabad, Parbhani and 
Wardha (4 each), Ratnagiri, Akola, Buldana, Satara (2 each) 
and Solapur (1). According to 1971 census the literacy rate 
for general population and scheduled tribes was 39.18% and 
11.74% respectively. Whereas half of the males among the 
general population are literate, less than 1/5 (19%) of the 
males among the scheduled tribes are literate. The female 
literacy rates for the general and scheduled tribes population 
are 26.43 and 4% respectively. 
157. SIRSALKAR (PR). Evaluation of Ashram Schools in 
Maharashtra State. Tribal Research Bulletin. 4, 2. 1984, 
March; 11-5, 42. 
The scheme of Ashram school complex is being 
implemented in the state from the year 1971-72. It has been 
envisaged that the Scheme will result in the social and 
educational developments of the tribal people. Various 
suggestions have been given to improve the existing 
conditions of Ashram schools in Maharashtra State. The 
implementing authority of this scheme will consider these 
suggestions and implements the same for changing the picture 
of Ashram schools in tribal areas of Maharashtra State. 
158. SUDHAKAR REDDY (P), RAJA REDDY (K), MOHAN 
(M) and PAXIL (Mrudhul V). Functioning of tribal Ashram 
Schools Maharashtra: A comparative study. Tribal Research 
Bulletin. 21, 1; 1999, March; 9-21. 
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One of the major thrusts of Ashram school imparting 
skills in crafts/vocations besides imparting education. The 
present study examines the functioning of tribal Ashram 
schools under government and non-government organization 
in Maharashtra. According to 1991 census the total tribal 
population consists of 9.27% of the total population. There 
are at present 721 Ashram schools for tribals out of which 
409 are run by government and 312 are aided Ashram schools 
run by non-government organizations. Accommodation is 
insufficient in 7 NGO schools and 3 government schools. The 
residential pattern mode of transport and several other 
personal factors contribute to irregular attendance among the 
teachers and this leads to disorganization in the academic 
schedule of the schools. 
, T H A N E 
159. APTE (JS). Talwada Ashram school..Voc/a/ Welfare. 7, 4; 
1960, July; 35. 
Education is more effective weapon and instrument of 
social transformation. Education for tribal children can not 
be imparted in a way contradictory to their life. The Ashram 
school is an attempt to re-introduce the Gurukul system for 
Adivasi children. The Ashram school at Talwada district 
Thane is the first kind in the whole of Bombay state. All the 
major tribes warli, Konkani, Katkari, thakur, Koli are 
represented in the Ashram school. 
,TALUKA 
160. TAKLE (SR) and SOLANKE (AU). Study of government 
Ashram schools in Kinwat taluka. Tribal Research Bnllelin. 
22, 2; 2000, September, 36-40. 
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The main problem which comes in the way of tiibals 
education is that these people live in utter poverty. The main 
purpose of this scheme i.e. the Ashram schools was to 
provide the tribals with basic amenities and remove the 
burden from the shoulders of the parents of educating their 
children. Except Gokunda and Kupti Government Ashram 
schools the condition of the building in all other four schools 
was sound and satisfactory. Since these schools are situated 
in remote areas and at a long distance from the village the 
teachers and students have very less options of travelling, 
hence a lot of time is wasted waiting for some vehicle or the 
other. 
, , , VOLUNTARY AGENCIES, 
MAHARASHTRA 
161. SIRSALKAR (PR). Evaluation of Ashram schools managed 
by the voluntary agencies in Maharashtra state. Tribal 
Research Bulletin. 4, 2; 1984; March; 11-5, 42. 
In the state of Maharashtra the scheme of "Grant-in-aid 
to Ashram schools and post-basic Ashram schools" run by 
voluntary agencies was started in 1953 and was implemented 
by the education department. The average number of books 
were 219 and on an average 20 teachers and boys used the 
library books. Out of 269 teachers, 78 teachers only used the 
tribal dialects in teaching to the pupils. In 22% of the Ashram 
schools, there were no playgrounds and hence the students in 
these schools could not play games. There were no 
recreational facilities. It has been observed that the 
percentage of boys and girls to leave the schools is more in 
primary stage compared to the high schools stage. 
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, , ELEMENTRY, KOYAS 
162. KRISHNA SHASTRY (V N V). Elementary school 
education among Koyas. Education Quarterly. 22, 1; 1970, 
April; 19-33. 
A sample of 507 students from these schools was 
chosen on purposeful sampling method. The proportion of 
girl students among boy students is 732.2 girls per 100 boys 
while it is 998 per 1000 boys in the villages. More than 50% 
of the boys joined standard between 6 and 7 years of age, 
even though the permissible age of admission is 5 years. Only 
one candidate joined standard II at the age of eleven who 
immigrated from a nearby village after completing his 
standard I there. Among those who left the school in standard 
I the majority lies between the ages 6 and 9. Four boys and 
two girls left in the same years of their admission. Of the 20 
boys and 7 girls who passed standard V, only 7 boys had their 
secondary education, two of whom appeared for the SSLC 
examination. 
-,- , HO, ORISSA, SINGHBHUM 
163. AGARWAL (Sharda). School education in HO tribe of 
Singhbhum. Social Change. 24, 1&2; 1994, March-June; 221-
6. 
The HO tribe lives in the Kalhan region of Singhbhum 
district of South Bihar. The historical development of school 
education, the attitudes of school education of the teachers, 
students and guardians have been discussed. Despite some 
progress in the school education in HO tribes of Singhbhum 
district, most schools have diplorable physical conditions 
with no building and furniture. 
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, , HUNTERS, ANDAMANS 
164. SRENATHAN (M). Schooling among hunter: Gatherers of 
Andamans. Man and Life. 24, 1-2; 1998, Jan-June; 85-91. 
As a part of the overall tribal development, bilingual 
primers are introduced recently among the rehabilitated 
groups viz. the onge and the great Andamanese. The concept 
of development offered the idea of promoting mainstream 
languages among tribals as a highway to bring them into 
mainstream. Primers are prepared bilingually (onge-Hindi, 
Andamanese-Hindi) and written in Devnagari script and 
prescribed for both primary and adult education. Script 
lessons contain alphabets of both onge and Hindi languages, 
vocabularies and simple sentences are presented along with 
respective pictures. Instead of imposing schooling culture at 
this stage, non-formal, play put and cultural-oriented primary 
educational strategies have to be adopted and the adult 
education also to be planned accordingly. 
- , , ORISSA 
165. PANDA (Subhash Chandra ) . Quality of schooling of tribal 
children of Orissa. Vanyajati. 43, 1; 1985, October; 24-9. 
For an objective measurement of the concept of quality 
of schooling, we may consider it to depend upon three 
components, (a) Teaching and educational aids, and 
equipment available in the school (b) Teacher-pupil ratio (c) 
Teacher qualification. The sample schools were drawn from 5 
districts of Orissa. The number of schools selected from each 
of the above districts as: Koraput 10, Phulbani 9, 
Mayurbhang 11, Keonjhar 15, Sundergarh 9 (Total 52 
schools). If the enrollment in a school is below 200 then it 
may be called small, if the enrolment is between 200 and 399, 
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called medium. If the enrolment is above 400, called large. 
More than 70% of the schools can be placed in the good 
category. A little less than 1/4"' of the schools can be 
categorized as average only about 6% of the schools fall in 
the poor category. In terms of teacher qualification, only 
5.8% of the schools can be categorized as poor and a little 
less than 30% fall in the average category. Nearly 2/3 ' of the 
schools belong to the good category. 
-, , PRIMARY, ANDHRA PRADESH 
166. GOPAL RAO (N). Problems of education among the 
scheduled tribes of Andhra Pradesh: Problems and 
perspectives.Karw^-fl/o//.35,1; 1987, January; 22-5. 
The 31.76 lakh scheduled tribs constitute about 5.93% 
of the total population of the state. The schools working in 
the tribal areas are quite inadequate and are single teacher 
schools confirming to the prescribed teacher student ratio of 
1:30. Generally tribal parents do not show any enthusiasms 
about the working of the teachers in the schools. Even if the 
teacher attends the school, he does not pay adequate attention 
towards the pupils. As most of the tribal villages are 
scattered over the vast terrain, the students are unable to 
attend the school. Most of the primary schools buildings are 
not having pucca buildings, the schools are kept closed 
during rains. Accommodation is an acute problem besides 
school facilities for the children of the teachers and medical 
facilities for the family members. 
, , , ASSESSMENT, RAJASTHAN, 
167. KALIKA PRASAD. Problems of 3 Rs among tribals: with 
special reference to primary education in Garhi Block of 
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District Banswara (Rajasthan). Adminislralor 23,2; 1978, 
April-June; 343-56. 
Education commission (1964-66) in its report have 
observed that, to begin with 167 villages of the block are 
being served by 115 primary schools including 6 girls 
schools. At present 205 teachers are working in these primary 
schools. Average teacher students ratio has been taken 
schools, old, broken, useless chairs, tables are provided for 
teachers. As early as 1965-66, 9 drive to adequate entire 
Garhi block was launched. Again in 1976-77 an intensive 
literacy drive was taken up at 60 centres, besides 7 informal 
education centres were also numbering more as paper due to 
fear of authorities. 
, , , DROPOUTS 
168. ANANDA (G). Wastage in primary education among tribal 
children. The Primary Teacher. 20,1; 1995, November; 37-41 
The sample is selected from three districts. The rate of 
absenteeism stagnation and dropout information were 
collected from school attendance register. The absenteeism 
rate decreased in classes 11 to V and it was highest in class I. 
The mean stagnation of class 1 was more than all other 
classes. The average dropout was higher in lower classes and 
lower in higher classes. 
, - , , ASSAM 
169. SRIVASTAV (Gauri) . Reasons for discontinuance of 
primary education among tribals. Social change. 27, 1&2; 
1997, March-June; 99-101. 
In Assam the main reason that are responsible in 
impending the goals of universalization of elementary 
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education especially among tribal group mainly girls are 
related to household and school factors. These prevent their 
access, enrolment and retention in primary schools. The 
strategies that are developed under the study entitled 
"District primary education programme-gender studies. It is 
proposed that if they are met then the education for all goal 
will be achieved soon. 
, , , , GUJARAT 
170. MUSTAALI MASAVI. Wastage and stagnation in primary 
education amongst the tribals of Gujarat. Education 
Quarterly. 27, 4; 1976, January; 37-9. 
For selecting the different blocks, the eight tribals 
districts of state were divided into three zones viz: North, 
central and South and from each district two tribal 
development blocks were selected on the basis of general 
literacy, one having the highest literacy and the other where 
the literacy was lowest. The study revealed that in the year 
1967 to 1970 the rate of wastage was 49%. It was found that 
altogether 3507 students were admitted in first grad of them 
318 (9%) were able to complete fourth grade, 1726 (49.2%) 
left their studies somewhere in between. 
-, --, SECONDARY, ORISSA 
171. PANDA. (Subhash Chandra). Study of the secondary 
school climate selected tribal district of Orissa. Progress of 
Education. 62, 7;1988, Feb; 158-62. 
While assessing the perception of school climate in 
government and schools in the tribal areas of Orissa, with the 
help of two specially prepared questionnaires, it was found 
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that the perception of the headmasters is significantly higher 
than that of the members of the managing committees. 
, -, SOCIOLOGICAL STUDY 
172. RAJORA (RC), Tribal students in school education: A 
Sociological study. Tribal Research Bulletin. 23, 2; 2000, 
September; 41-57. 
There are total 10 secondary and 5 senior secondary 
schools in Pratapgarh Parchayat Samiti where education up to 
class Xllth is imparted. The respondents selected from the 
schools of Pachayat Samiti, Pratapgarh disown the fact that 
they belong to tribal communities and that is the main hurdle 
in their education. 2/3 of the respondents feel that tribal 
background neither impedes the admission to the schools nor 
does it cause any hurdle in continuing education. The factors 
having an adverse effect on education of the tribal students 
are economic as well as familial. 
, , SUB-PLAN, ORISSA, SABARKANTHA 
173. SUERA (Govindbhai S). Contribution of the tribal areas 
sub-plan in the education of adivasis of Sabarkantha district. 
Journal of Indian Education. 46, 3; 1994, August; 53-8. 
The present study focusses on the contribution of the 
tribal areas sub-plan in the problems of primary education of 
Sabarkantha district. The study comprises 100 primary 
schools of four Adivasis Talukas of Sabarkamtha district 
which were selected randomly. The contribution of the tribal 
sub plan towards small farmers in agriculture, electricity and 
self-employment, etc, was benefited. So the enrolment of the 
students was increased. The equal impact of the tribal sub 
plan could be seen in educational progress in four Adivasis 
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Talukas. The Meghraj Taluka was ahead while the 
Khedbrahma Taluka was far behind. The Bhiloda and the 
vijaynagar Talukas were speedy in educational progress. The 
basic needs like sufficient number of teachers, rooms for 
pupils were not provided by the tribal sub-plan. 
,SELF EMPLOYMENT, CASE STUDY 
174. BOGAERT (MV) and DAS (NC). Education and self-
employment among tribals: A case study.Social Aciion. 23, 1; 
1973, Jan-Mar; 137-62. 
The occupational and aspirational patterns of a groups 
of tribal entrepreneurs who have varying degrees of 
education and training. The emphasis in this intensive 
research study is to identify the relationship of education 
with the various types of productive activities undertaken by 
tribal entrepreneurs. An attempt is made to present in flow 
chain of causal relationships that affect both the choice of 
type of self-employment and the quality of performance it. 
, SOCIAL CHANGE 
175. SHAH (BV). Education and social change among tribals in 
India: Relation between education and society. Sociological 
Bulletin. 28, 1-2; 1979, Mar-Sep; 25-45. 
The changing society needs a different educational 
system and therefore forces certain changes in its functions 
and structure, and as the society increases the quantum of 
planned change it thinks desirable, it calls upon its 
educational system to help it to bring it about in a peaceful 
manner. There are 3 ways in which the relation between 
education and social change can be studied. Education may 
(1) as a conserver (2) as an agent of social change (3) as a 
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comparative force in social change. The tribal communities 
are brought in this orbit of this process. A study of the spread 
of education among the STs in 1965-66 has reveled that at the 
All India level, the tribal groups have lagged far behind the 
non-SC/ST population in every category of education. 
, . . . , compared with NON-TRIBALS 
176. JAIN (Siddharth). Social competence among tribal and non-
tribal pupils.Psycho-Lingua. 28, 2; 1998; August; 13 1-4. 
The sample of the study consisted of 800 pupils (400 
tribal and 400 non-tribal) of Grades IX and XI randomly 
selected from 20 higher secondary schools of Bilaspur (MP). 
Social tolerance of tribal pupils was much higher than non-
tribal pupils. Non-tribal pupils were significantly higher on 
social completion, social leadership and composite social 
competence. 
- , , DEVELOPMENT 
177. BANERJEE (BG). In the social context of education and 
tribal development. rA-/6(7/ Research Bulletin, \0, 1; 1987, 
September; 16-21. 
In India after independence, a link was sought to be 
established between education on the one hand and national 
development on the other hand. Education should be seen not 
as a passive response of social forces but as an instrument for 
bringing about social change and transformation. We observe 
in 1981 census a few states where the percentage of literacy 
among STs is comparatively better as Nagaland (40.32%), 
Manipur (39.74%) and in some union territories like Mizoram 
(59.63%) and Lakswadweep (53.13%). Literacy and learning 
were considered very important in Indian society but due to 
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foreign invasions and consequent wars, internecine feuds and 
the resulting uncertainties and also the natural calamities in 
the past. 
. . . . , , SOCIAL STRUCTURE, BIHAR 
178. AVINASH KUMAR SINGH. Social Structure and pattern of 
education attainment among the tribes of Bihar. Journal of 
Indian Education. 14,4;1988;37-4 1. 
It deals with the theoretical analysis of education and 
social change. This is how different sociologists perceive and 
explain education and its role in social change. The general 
state of tribal education are exhibited. It present a critical 
account of the role of voluntary agencies especially Christian 
missionaries in education the tribal people. The social 
structure and the patterns of educational attainments of tribes 
in Bihar are highlights. The need of hour is to evolve a new 
type of education without seriously hampering or effecting 
the tribal life style. 
, , VARIATION 
179. NANDU RAM. Social-structural variants and higher 
education among the scheduled castes and tribes. Social 
Action. 36,3;1986; 1986, April-June; 166-78. 
Many empirical studies have shown that a large 
majority of the SC/ST students go for such subjects even at 
the higher level of education. The socio-economic 
background of the SC/ST students varies. But the SC/ST 
students hailing even from poor socio-economic background 
can it theory after access to higher equation because the 
reservation policy coupled with the admission policy of the 
university. The total number of SC and ST students admitted 
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at the graduation level during 1978-82 was 104 and 100 
respectively out of this 82 SC and 76 ST students hailed from 
a rural back ground, the rest being from urban areas. 
-, SOCIO-ECONOMIC PROFILE, MP 
180. THOMAS (KA). Socio-economic profile of scheduled caste 
and scheduled tribes leaders of English in M.P. Sevarlham. 
19;1934;3-9. 
Most of the SC/ST students come from socio-economic 
backgrounds and in most cases they are first generation 
learners they are culturally deprived people and have 
generally remained cut off from the main cultural stream of 
India. This also contributes to their poor performance in the 
English language. Unimaginative reservation policies of both 
the control and state govts. For jobs are a major demotivating 
factor for higher education in general and learning of English 
in particular. As English is strictly speaking, the 3"^ or 4''' 
language to the tribals and SCs, they have special linguistic 
problems in learning English. 
, , NON-PERSONAL FACTORS, BIOLOGY 
181. SANTHAMMA RAJU and ABDUL GAFOOR (PK). Some 
socio-personal factors of tribal and non-tribal pupils in 
relation to achievement in biology. Experiments in Editcaliun. 
22,7; 1994, June; 7-11. 
In most of the cases the non-tribal pupils possessed 
significant or even slight advantage over the tribals in their 
achievement in biology for the different levels of socio-
personal adjustment and socio-economic status. For the non-
tribal and tribal pupils with below average SES and below 
average socio-personal adjustment, and below average SES 
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and average socio-personal adjustment, adjustments did not 
differ- significantly in their achievement in biology. 
, STUDENTS, SELF-IMAGE 
182. SONI (Lok Nath). Tribal students and their self-image. 
Vanyajati.25,2; 1917, January; 19-22. 
Tribal students of Bastar receiving higher education 
think in terms of overall change in the present structure of 
the tribal society. Only the attitude of the tribal students 
hailing from Bastar district who are receiving education in 
the college at Raipur in Madhya Pradesh has been discussed. 
They want to gain higher education and get a good place in 
life. Some of them wish to be government officers, political 
leaders, social workers and doctors etc. Lack of proper 
educational facilities discourages the tribal students and 
leads to their alienation from their own society. Although the 
hostel facilities were, more or less, satisfactory, the stipends 
were not according to their needs. 
, TAMILNADU 
183. KARUPAIYAN (E). and JOTHY (K). Educational facilities 
for the tribals of Tamilnadu. Social change.2\ ,2;l99l, June; 
32-8. 
The educational status of the tribals, both male and 
female in Tamilnadu is very low despite government efforts 
through various development programmes in post 
independent India. This is particularly true of the higher 
district with higher tribal concentration areas inhabited by 
the primitive tribes. The reasons for the low educational 
status were the low economic level of the tribals, lack of 
infrastructure and proper administration in schools. It has 
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been suggested that more schools be stared in rural areas 
within walkable distances and proper facilities be provided 
there in. 
, TRADITION, in relation to MODERNITY 
184. GANGULY (J B E). Tribal students between tradition and 
modernity. Education Miscellany. 7,1&2; 1970, June-
September; 61-70. 
In Arunachal Pradesh, some twenty major tribes live. 
Each tribe having a distinct ethnic linguistic and cultural 
entity is subdivide in several sub-tribes and clans. Except for 
the khamptis, who speak indo-chinese language of the Tai 
groups, no tribe of Arunachnal Pradesh has any district script 
of its own. Till recently students belonging to certain major 
tribes, were being taught in their own dialect using devnagari 
script although in most of the primary schools assamese had 
been the medium of instruction except for some border area 
shoots where Hindi had been the medium of instruction. 
-, VOCATIONAL INSTITUTES, MAHARASHTRA 
185. TRIBHUWAN (Robin) . Straightening Vocational Institutes 
in tribal Maharashtra . rr/7?a/ Research Bulletin. 21, \;\996, 
March; 20-42. 
The present study was conducted in 4 districts namely 
thane, Gadchiroli, Ragd nad Pune respectively. At leat 
village/hamlets were visited around I.G.I, centres by the 
research team to explore awareness among tribals. Besides 
the village a few schools were also visited. Enrolment of 
tribal girls in l.T.I's pre-S.S.C. technical education is very 
poor. 90% of the parents were not aware of l.T.l/s 
significance. Some of the problems faced by tribal trainees 
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are as; financial problems, of feeding during training, lack of 
adequate equipment's and machinery less practical work, lack 
of hostel facility, the difficulty of grasping subjects like 
math's algebra etc. 
, WEST BENGAL 
186. DUARY (Nabakumar). Education among the primitive 
tribal groups examples from West Bengal. Man and Life,24,1-
1; 1998, Jan-June; 103-7. 
The study was carried out in six selected villages in 
three blocks i.e. Narayamgarh for the Lodha, Remiband for 
Kheria and Bagundi for the Birhor. The literacy rate of the 
tribals is only 27.78% (1991) census) in West Bengal. The 
primitive tribal groups rate is poor. It is observed that the 
planning and policies of education of the government 
virtually, have no impact on education among the PTG 
children. The primary school going tribal children could not 
get or enjoy any special kind facilities which have been 
mentioned in National Educational Policy, 1986. It is found 
that only 16.6% PTG people is literate of the total sample. 
There are evidence from this empirical study these primitive 
tribal groups i.e. Lodha, Kheria and Birhor of West Bengal 
are still backward in education. 
, WOMEN, 
187. KLTLWINDER SINGH and OHRI (Renu). Education of 
tribal women in India. Social Change.23, 2&3, 1993, December-
March; 66-8. 
The literacy status of women has shown improvement 
from being 8.86%) in 1951 to 39/42% in 1991, which when 
compared with male literacy status, indicates the widening 
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gap in the availing of educational facilities for unmoral 
literacy. The status of educational development of tribal 
women in different regions and states all over the country 
need to be determined through compilation of data from 
census India and reports of varies agencies and educational 
backwardness among tribal women vis-a-vis men and general 
population be measured for the purpose of identification of 
population groups. 
188. PASAYAT (Chitrasen), Literacy in tribal women. Social 
welfareAl, 10;1995, January; 29-32. 
One of the objectives of educational planning in our 
country has been to improve ST female literacy by 
accelerating the process of educational development through 
larger investments and various incentives. According to 1991 
census the literate population among tribal people works out 
to 18.10% while nearly 2.92 lakhs tribal women (8.30%) were 
counted as literate. Among the district, Sundagarh has the 
highest ST female literacy rate i.e. 20.04 percent and the 
lowest is in case of koraput with 1.93%). Despite the 
governments desire to provide adequate educational 
opportunities and incentives for the educational 
development of the tribal people, the result is not 
satisfactory. The tribal people are new comers in the race of 
literacy and the majority is yet to enjoy the benefits of 
modern education. 
, _-.. ATTITUDE 
189. ORAON (PC). Educational of tribal women: Attitude and 
dynamics..Vf^c/a/ Change. 23, 4; 1993, December; 78-86. 
The reasons for irregular attendance, non enrollment, 
opinion regarding female education and attitudes of tribal 
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women regarding the educational achievements of their 
children are described. It was found that many of the tribes 
were still illiterate. Various points are suggested such as, in 
the primary school at least one teacher and variations should 
be allowed during all local festivals, at lower primary stages 
the tribal children should be taught through the medium of 
their own language. 
, - , BACKWARDNESS, HIMACHAL PRADESH 
190. KULWINDER SINGH and OHRI (Renu). Educational 
backwardness among tribal women of Himachal Pradesh. 
Social Change. 23, 2&3; 1993, June-September; 203-7. 
The problem of education of the tirbal people are of 
varying nature. Two samples were taken, a sample of 100 
male heads of house holds were drawn from the tribal area of 
Kinnaur and Lahaul Spiti district of HP, and a sample of 15 
school teachers from higher secondary school situated in each 
district. The tribal heads of house holds and the teachers 
working in the tribal areas mention different socio cultural 
reasons for the non-enrolment of the girl child for 
universalization of elementary education and of adult 
population for literacy classes. The education programmes in 
the development schemata under the tribal subplans need to 
be oriented more towards peoples participation. Women 
education need not to be identified separately but should be 
taken as an integral part of the elemental programmes. 
, effect on STATUS 
191. AMBASHT (NK). Status of tribal women in India: 
Educational implications. Social change. 23, 4; 1993, 
December: 60-5. 
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The question of the empowerment of tribal women is 
wrought with problems which have some areas that are 
common to women in general. Majority bulk of the rural girls 
are engaged in sibling care, cooking, fodder and fuel 
collection. Loss of traditional institutions of education in the 
absence of a meaningful adoption of modern education 
lamented. Education is an empowering tool and an innovative 
approach to tribal education. 
, -, GIRL CHILD, RAJASTHAN 
192. RAJ BHANTI. Educating the tribal girl child in Rajasthan. 
Social Change. 25, 2&3; 1995, June-September; 203-6. 
According to the recent report of department of 
education indicates that in 1991-92 as many as a third of the 
country's girl aged 6-10 years were not enrolled. Enrolment 
in the ages 11-14 was 29% for girls as against 54% for boys. 
For the 15-17 age group the figure drop to 14% for girls 
against 26.8% for boys. The setting is a tribal village, chhoti 
underi in south-west Rajasthan. Here at every level, more 
boys were enrolled than girls. Thus among these tribals while 
girls do not appear to be subject to gender discrimination in 
the vital spheres of health. 
, - -, GIRLS 
193. MEHRA (BH). Education of tribal women and girls. 
lidvcalion Qiiarlerly. 21, 2; 1969, July; 44-6. 
Girls and women carry out the functions and duties 
imposed on them according to the prevailing traditions of the 
clan. They did not go to any school because they had to bring 
fire-wood from the forest, bring drinking water, cook the 
early morning meal. Many primitives tribes created the first 
118 
social institution in their highland-cum- forest villages many 
centuries ago. This was known as youtli hall. Girls left home 
between the age of 12 and 14 years to live in girls dormity. 
The Adimjati Sevak Sangh and its allied organization like the 
vanvasi sevak mandal in M.P. have introduced education 
amongst tribal girls and women in the many parts of India. 
There were few middle schools in the area covering 1000 sq 
miles in remote and undeveloped areas. In most part of India, 
the Adimjati sevak sangh introduced the ashram type higher 
secondary school and it is co-educational. It also introduced a 
religious and moral background to the usual curricula of an 
academic studies. 
, , - , BIHAR 
194. LAL (RB). Study of tribal girls in Bihar. Social Welfare. 17, 
7; 1970, October; 13-4. 
The girls who are in service, maintain direct contact 
and close contact with their families in the village. They 
carry urban ideas to the villages which the youth living in the 
village readily pick up. From such prestige groups the 
cultural elements pass to other group. Both boys and girls in 
Ho groups are encouraged to get higher education. The Ho 
boys of this block can not think of getting education beyond 
graduation the girls have to go to Chaibasa for higher 
secondary education as in this block there is no provision for 
the education of the girls beyond the middle standards. Poor 
Ho boys have to give up their studies as soon as they reach 
the middle school stage for want of funds. Another reason for 
their school dropout is that they are needed to look after the 
agricultural work. 
I t o 
, , , CASE STUDY, GUJARAT 
195. PATEL (Harbans). Why tribal girls stay away: A case study 
in Gujarat. Mainstream. 24,8; 1985, Oct. 26; 26-8. 
Non-enrolment has been a graver problem in the case of 
girls than for boys. The study by Ghanshyam shah showed 
that only 13% of the female population was literate. The first 
boarding school for tribal girls in Gujarat was established in 
the tribal district of Sogandh in 1898. No special efforts seem 
to have been made to encourage education among tribal girls 
between 1898 and 1920. There were 1606 primary schools 
and 8 colleges in Sabarkanth in 1978-79. The reasons for 
inadequate enrolment apparently are: 1. Many people are 
ignorant of the enrolment age. 2. Girls are mostly engaged in 
activities such as farming, grazing, collection of fire wood. 3. 
Schools were far away for their girls to be sent alone. 4. 
Teachers were not good and reliable and they were not 
getting any incentives to work in the tribal areas. 
, , , GHOLENG 
196. SHAMSUDDIN. Gholeng school for Adivasis. Social 
Welfare. 13, 11; 1967, February; 18-9. 
In 1930 was established St. Anne's School which is at 
present called Holly cross higher secondary girls school. The 
girls of this institution have made an all-round development 
by putting into practice the principle of love, obedience, 
service and efficiency. There are different departments of 
teaching such as library, home science room, craft room. 
History room. Geography room etc. The classrooms with 
spacious verandahs are paved with stones and are kept neat 
and clean. Besides innumerable academic activities, the 
school undertakes many cultural activities. Adivasis have 
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been brought up 30 well that they are for better than our 
children in non- adivasi schools. 
, , , ORISSA 
197. PANDAY (Saroj). Education of SC & ST girls in Orissa. 
Social Change. 23, 4; 1993, December; 71-7. 
The educational status of SC/ST girls is much lower 
than the eductional status of boys. Girls SC & ST 
communities continued to lag behind their male counterparts 
as well as girls of upper castes. It is also found to be lower 
than that of the girls in the general population. 
, -, MUNDA 
198. BARO (Dominic), RATNAKER (Bhengra) and MINZ 
(Boniface). Tribal female literacy: Factors in differentiation 
among Munda religion communities. Social Action. 41 , 1; 
1991, Jan-Dec; 399-413. 
The reason for such low literacy should be found both 
in the attitude of the dominant classes and in the tribals own 
lack of exposure to the world outside and of access to 
education. Most of the tribals live in the rural areas and do 
not have access to benefits of urban centres. Another factor 
that goes against rural literacy in general and tribals and 
dalits (especially women) in particular is inequality of 
survival. One can see that Christians who largely hails from 
the Munda tribal community exhibits a higher association 
with literacy than the Sarna and Hindus. However, religious 
change is not essential factor in the strengthening. 
, -, PROSPECTS 
199. JENA (Kalendi). Progress of the educated tribal women. 
Man in India. 74, 1; 1994, March; 81-6. 
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Education is regarded as the more important factor in 
the sphere of social change. In the development programme 
of the tribal people education of various stagnant behaviour 
patterns. This study discusses the impact of education on the 
santhal women in Orissa. Through various factual analyses 
attempts have been made here to focus the changes of outlook 
of the educated santhal women in the multidimensional 
sphere of life. Still there are some deep-rooted beliefs in this 
society, which are believed, that can not be changed by the 
infliction of education alone. 
, , SANTHALS, compared with MAHALIS 
200. SAMITA MANNA and SOUMAYAJIT PATRA. Fair sex in 
two tribal cultures in similar ecology: Educational problems: 
A comparative study. VanyaJati. 45, 3; 1997, July, 25-8. 
The educational achievement of tribal women are very 
poor. 73% of the santal and 82% of the Mahali women are 
illiterate. Among the santals 2% have reached upto the higher 
secondary (10+2) level and only 1% graduate. So it is clear 
that the santal women are educationally more advanced than 
that of Mahalis. It was found that among the santals 54.77% 
male and 33.33%, female are literate and 45.23% & 66.67% 
female are illiterate. 
, -, SOCIOLOGIGCAL ANALYSIS 
201. PANIGRAHI (Sudarshan C), MENON (Geeta) and JOSHI 
(Vibha). Education of tribal women: A socio-ecological 
perspective. Indian Journal of Social Work. 47, 4; 1987, 
August, 4 17-22. 
A study of two villages, viz Gunpur and Saisurani in 
Orissa has done. It explores the socio-ecological aspects of 
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tribal women's life, highlighting the position of education. 
Finds that has the socio-ecological setting determines the 
education of tribal women. Formal schooling and its curricula 
hardly have any relevance to them and their way of life. Poor 
economic conditions coupled with the traditional life styles 
and social norms for women, are serious impediment to 
education. The existing facilities remain unutilized due to the 
lack of awareness and education among them. 
, , STATUS 
202. KULVINDER SINGH and PANDEY (SK). Educational 
status of tribal women in India.Social Change. 23, 1 & 2; 
1993, July-October; 117-24. 
There have been wide gaps in enrolment of girl child 
for universalization of elementry education as well as school 
education. According to UNICEF Study, it is higher in rural 
girls and the highest in tribal girls. It would be desirable a 
state wise and district wise surveys of causes of non-
enrolment of female child is must under the age group of 6-
14 years. Secondly the changes in traditional living style of 
tribal communities and their effect on women's status need 
to be determined. The roles of mass media in educational, 
social and economic development of tribal communities need 
to be assessed. 
, - , SUB-PLAN, MAHARARASHTRA 
203. GAIKWAD (John S). Glance at education among tribal 
women in Maharashtra State with Special reference to tribal 
sub plan area. Tribal Research BuUelin. 5, 3; 1983, 
September; 24-8. 
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In case of lower primary scliools, during 1979-80 to 
1981-82 the percentage increase was 1% per year thereby the 
percentage enrolment of the tribal girls went upto 42% in 
1981-82 from 40% in 1979-80. In case of upper primary 
level, during 1980-81 and 1981-82 the percentage enrolment 
of tribal girls was stable at 37 while during the year 1982-83 
this percentage went upto 40. 
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